
TRAINING R.E.C. GUIDELINES 

INTRODUCTION  
 

The 27th of November 2017, in the wonderful frame of the Gulf of Naples, it took place the first meeting with our partners, of the project ñRelational and 

Emotional Competences at Schoolò (R.E.C.). 

During this first project meeting it agreed that the I.P.R. would have structured a detailed program of the teacher training classes for all countries, based on  the 

Baldasciniôs ñaƻŘŜƭƭƻ Řƛ !ǊǘƛŎƻƭŀȊƛƻƴŜ LƴǘŜǊǎƛǎǘŜƳƛŎŀέ όaΦ!ΦLΦύΦ Moreover it agreed that, in order to make the training groups more productive, the total amount of 

52 hours would have been distributed in two school years, namely planning 36 hours of classroom training (6 meetings lasting three hours each, taking place 

from February to June 2018 and 6 meetings lasting three hours each from September to Dicember 2018) and 16 hours of online training (e-learning platform, 

logbooks, online questionnaires, online exchange of materials between European teachers). Around 625 teachers from the different countries involved in our 

project idea, working transversally in schools of different grades and leves, attend contemporary a training, realized with a group methodology, concerning 

relational and emotional competence.    
The theoretic-practical program, written by I.P.R. trainers under the BaldascƛƴƛΩǎ ƎǳƛŘŜ ŀƴŘ ǎǳǇŜǊǾƛǎƛƻƴΣ ōŜŎƻƳŜǎ ŎƻƴŎǊŜǘŜ ǊŜŀƭƛǘȅ ƛƴ ŀƭƭ ǎŎƘƻƻƭǎ ǘŀƪƛƴƎ ǇŀǊǘ ƛƴ ǘƘŜ ǇǊƻƧŜŎǘΦ  

In particular, the R.E.C training based on the M.A.I. is a formative intervention with the aim of acting at different levels. These levels correspond to different modules as  
teacher self knowledge, dual relationship (teacher-single pupil) and group relationship (teacher-class group). However what is actually interesting and innovative in this 

model is, above all, the need to promote in teachers those skills (R.E.C.) to build the relational bridge through which teacher can contact the emotional world  of all 

pupils, taking into account their different personality functioning types. 

Below is the detailed training program R.E.C. and a collection of images and videos of the various work phases, produced by each partner. 
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I MODULE  (I ï II ï III meetings): Self-awareness 

 

First meeting 

"I  introduce myself: from the yarn to the network"  

Date: the last week of February/ at the beginning of march 

 

CONTENTS 

Working about the group's knowledge. 

Sharing a training agreement (the expectations of the participants, objectives of the training etc.). 

The aim of the R.E.C project: development of relational and emotional competences in teachers and students, greater self-awareness (self-awareness scale). 

Initial survey of questionnaire data (T1): Relational and Emotional Competences Questionnaire (RECQ) for teachers (for all teachers) 

 

METHODOLOGY  

1. Arrange the group of teachers and the trainer in a circle (circle time); 

2. Start with interaction and with the gameñfrom the yarn to the network" to activate communication. 

The game "from the yarn to the network": the trainer begins by taking the head of a colored ball of yarn and attaches it to his finger, presents himself/herself 

(name, surname, role), sets out his/her expectations regarding the training and the group (example: professional and personal growth of the trainer, explain of his 

methodology about REC training) and throws the ball to another person in the group that takes the yarn and binds it to his finger, presents himself/herself to the 

group. The teacher throws the ball to the next teacher and so on, until everyone receives the ball of yarn, tying it to his/her finger.  

Metaphor: creation of a relational rite, of a woven cooperating network (symbol): for this, the game is called ñfrom the yarn to the networkò. In fact, thanks to 

the yarn, a visible network will form between the participants. At the end each participant, in turn, cuts a part of the yarn and takes it with him. This mode 

allows you to connect the object (the yarn) to the experience and form a group memory. 

3. Through this game the trainer presents himself/herself, also indicating the aims and methods provided by the project and the training (competences to be 

acquired, contents, methodologies and tools). 

4.The teachers present themselves, express their motivations and expectations about training R.E.C and the trainer correct or expand what the teachers have 

shared. 

5. Transfer to the computer room: Registration to the platform R.E.C 

Administration RECQ (T1): Relational and Emotional Competences Questionnaire (RECQ) for teachers (for all teachers) administered to both teachers who 

participate in the R.E.C training.  

This questionnaires have to administrated also, in different time and way, to teachers who do not participate to training (screening), there is a closed question 

that makes difference. 

6. Explain to the teachers the need to have products of the meetings: photos, videos, logbooks to be shared in the virtual class of the platform; 

7. Explain the qualitative tool of the logbook: a tool for narrating training sessions, written in turn by the teachers of the group (each teacher offers to write the 

diary) and it will be uploaded by the teacher on the platform in the virtual classroom (hours of training online). Respecting the shift so that it will not always be 
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the same teacher to write it. 

Why just ñlogbookò? Because the whole training path is like a journey and each meeting comes to a port and the diary allows each teacher to tell the journey 

from their point of view and co-build together with the other teachers their group history in training. 

8. Explain to teachers the questionnaires: 

 a) RECQ FOR STUDENTS'VERSION (from 11 to 19 years old),  uploaded on the platform, which teachers will give to their students aged from 11 to 19 

(T1). It will be this opportunity for teachers and students to reflect about the topic in their classroom. 

 b) Instead, only for teachers with pupils aged from 3 to 10 years, will be explained Obervational grids "well -being class group" REC (T1),that they will 

have to fill in thus refining their observation skills. They will not have to administer RECQ FOR STUDENTS'VERSION (from 11 to 19 years old). 

 

 

Second meeting 

 

" Prisms and mirrors"  

Date: minimum 15 days after the first meeting (in March) 

 

CONTENTS 

 

Self-awareness 

 

Increase awareness that we are always reflections of others and see each other as others see us or have seen us in the past. 

 

Group work contributes for each member to bring out and recognize as their own personally aspects that are generally attributed to others. 

So the group, on the one hand, acts as a prism that breaks down the internal multiplicity of each component and, on the other, as a mirror that give back,  often 

amplified,  to the individual what he projects on others. 

Taking this multiplicity decomposed by the group contributes greatly to the search for one's own identity. 

It is essentially based on the recognition of its intrapsychic multiplicity, reflected in the group interpersonal multiplicity. 

(The group in formation: learning and change, Luigi Baldascini) 

 

METHODOLOGY  

 

1. Reading of the logbook by the teacher to the group. 

2. Each member of the group returns some thoughts about listening to the diary/logbook. 

3. Game "Prism and mirrors": the group divides in pairs, the trainer specifies that ñyou must choose a partner that you know lessò. 

PHASE I . The trainer makes the delivery report: "In turn, in each couple, a teacher speaks to other about his being a teacher, the other remains silent, is limited 



TRAINING R.E.C. GUIDELINES 
to listen and record what is said, in a time of 10 minutes . Once the 10 minutes are over, after 10 minutes, the roles are reversed, the one who spoke hears and 

vice versa. 

PHASE II : the teachers return in circle and the trainer makes the delivery report: ñeach one in turn tells about the other, presenting him/her to the groupò and 

the teachers begin to tell about the other. 

PHASE III : the trainer makes the delivery report: ""each one expresses how he/she felt to be presented by the colleagueò: what emotion did the story tell by the 

colleague arouse? Did he/she feel understood by him/her? If the answer is NO, why? Etcé.  the teachers thus tell their experience about emotional 

communication and they explore together with the group and the trainer their emotions about this listening experience. In this way they make direct experience 

of active listening, paying attention to the projection mechanisms, internal noises that can undermine communication and relationship.  

4. Concluding reflections 

5. Another teacher offers to write the logbook of this second meeting and will upload it to the platform in the virtual classroom. 

 

Products: photos, videos, logbooks to upload in platform 

 

 

Third meeting 

 

"Meeti ng to understand each other" 

Date: in April (minimum 15 days after the second meeting) 

 

CONTENTS 

Self-awareness 

 

Increase the awareness that understanding, active listening and empathy are linked to symmetry on an emotional level (resonate without identifying itself in the 

same emotion, to understand it and to contain it without re-acting it as the student does). 

 

The relational meeting is empathic only when there is emotional symmetry, because only in this way an emotional resonance is created. 

In fact, if you want to understand the other you need to "resonate" emotionally with him/her and return with the memory to the experiences and their 

relationship with own teachers (put themselves in the shoes of ...). 

 

The teacher talks about the Self at the age of the student and then will be able to understand the student, in order to create a relationship from PERSON to 

PERSON (symmetrical relationship). 

 

The teacher-student relationship as well as being symmetrical, is also characterized by asymmetry, as regards the contents of learning. 
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The teacher must therefore reach the student's emotional level in order to create a bridge between these relational aspects and the cognitive aspects of the 

student, thus facilitating the passage of the notions and improving the learning itself as well as the quality of the relationship. 

 

METHODOLOGY  

1. Reading of the logbook by the teacher. 

2. Teachers tell each other: use of narrative-autobiographical method through sharing activities that recall emotional and relational competences 

3. Write on a sheet with this trainer's delivery report: 

"Each one thinks about a significant experience of your student history (specify age) and stories when: 

a) Has established a satisfactory relationship with a teacher (name, characteristics and description of event); 

b) has established an unsatisfactory relationship with a teacher (name and characteristics, and description of event); 

4. All the Teachers, in turn, read the stories to the group and at the end of the reading, they assign a title to their story. 

ñHow did you feel about telling yourself? what emotions have emerged? How can this experience in the relationship with your students be useful to you? Are 

there any equalities or differences? why?ò:  in this way the teachers are led to reflect on their past experience, changing their point of view and recovering their 

emotional experience, in a work of observation of themselves that can also be useful in the meeting with their students. 

5. Concluding reflections 

6. Another teacher offers to write the logbook of this third meeting and upload it to the platform in the virtual classroom. 

 

Products: photos, videos, logbooks to upload in platform 

 

II MODULE  (IV -V-VI meeting) : The understanding of the self and of the other in the teaching relationship (social awareness) 

 

Fourth meeting 

 

ñThe Motor-Instictive personality typeò 

Date: in May (minimum 15 days after the third  meeting) 

 

 

CONTENTS  

 

Introduction: Identification /Observation of types personality and teaching/learning relationship. The distinction between the three fundamental 

expressions of the individual - acting, feeling, thinking - has been enunciated by several authors and philosophers (Platone; Pitagora; ; Gurdjieff, 1915; Bateson, 

1972; Ouspensky, 1974; Gallino, 1985; Shurè, 1995; Sternberg, 1993, 1997,1999, Baldascini, 2002).  

 

According to the MAI ï Modello di Articolazione Intersistemica ïthere are three intrapsychic systems: Motor- Instinctive System, Emotional System and 
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Cognitive System. Furthermore, the model also identifies three interpersonal systems: the Peer system, the Family system and the Adult system. Each system 

has its own functional autonomy. 

Each of these intrapsychic systems is isomorphic on the functional level to a specific interpersonal system. The isomorph, according to the general theory of 

systems by Von Bertalanffy (1968), recalls the idea of analogy on a functional level between different systems.  

Therefore, the Motor-Instinctive system corresponds  isomorphically to the  System of Peers, the Emotional System corresponds isomorphically to the Family 

system and Cognitive system  corresponds isomorphically to Adult system, and viceversa. 

 

Our intrapsychic world is formed by all three systems (Motor- Instinctive System, Emotional System and Cognitive System): but the functioning of one prevails 

and this defines the type of personality. 

So the personality types identified are three: the cognitive type, the emotional type, the motor-instinctual type. They represent specific ways of thinking, feeling 

and acting, which function as a matrix, and they contribute to founding the identity of individuals. 

Although the individual is a unitary system, in which no function is really separated from the others, we will have a first group of people that we can call 

"physical", in which the functions of instinct and movement predominate over the functions of emotions and thought. - motor-instinctual type-; a second 

group, which we could call "emotional" in which emotional functions predominate over others - emotional type; and finally a third group, which we could call 

"intellectual", in which the functions of thought predominate over the motor and emotional ones ï cognitive type. 

 

The recognition and observation of types personality in teacher training is fundamental, according to our Modello di articolazione intersistemica (M.A.I.),  to 

understand students. However, teachers will be able to do so only after having identified his/her own type. 

For this reason the work that we trainers do with teachers in training about emotional and relational competences is based primarily on self-awareness by the 

teachers. 

Moreover, the emotional and relational competences in the teaching / learning also serve to motivate the student because the learning goes through 

understanding. 

 

According to the M.A.I. if the teachers really want to help students, they must train to understand theirtypes personality, also to motivate the students to learn. If 

a student does not feel understood by his/her teachers, he/she will almost never be interested in learning. When in the relationship with the teacher, the teacher 

grasps what kind of thrust moves him/her to knowledge, the student will feel not only understood but only then he/she will also feel recognized. 

The modality of knowing through action, repetition, imitation, experimentation prevails in the student who has a motor type personality. The modality of 

knowing through the emotional bond, through the relationship with the other, prevails in the student who has an emotional type personality. The modality of 

knowing through hypothetical-deductive thought, through theory, reflection, prevails in the student who has a cognitive type personality. 

 

In our opinion, the educational relationship, especially in difficult moments, proceeds if the student feels understood. It is also true that when we truly 

understand someone, it is because we function in the same way (no one can "see" beyond himself/herself, in the sense that we are essentially able to perceive 

only what we are, so when we observe another, we only see that is also in ourselves). The attraction between similar types personality is natural, because these 

people can more easily share life experiences: the affinity comes from the fact that we share the same inner drive and the same modalities of to feel, to think and 
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act. 

In social relationships, the encounter between "homogeneous" (people who have the same type personality) happens by choice and direct recognition, but it can 

not always be so in the teaching relationship: very often the student in difficulty is "heterogeneous"(different type personality), for this reason  the teacher will 

have to make an effort of understanding since taking into account the type personality is a way to find "the door of entry" and establish an emotional contact 

with the student. The same behavior, the same thought, the same emotion, will have different importance and meanings depending on the type of personality. 

The teacher who does not try to link particular aspects (a behavior, an emotion, a fantasy, an uneasiness) to general aspects of the personality of the student 

(general functioning type) can run the risk of seeing only theoretical meanings, maybe even correct, but most likely far from the reality of the individual. 

In didactic practice, it is important to identify and connect the type of inner drive that moves the student (how he/she feels, how he/she thinks, how he/she 

acts)to the things he/she expresses, the things he/she thinks  and the things he/she does, in order to give a new dimension to teaching process, enriching it and 

orienting it towards evolutionary outcomes. 

 

This identification of this personality type should be used by the teachers not for diagnostic purposes, butto increase personal and social awareness, by 

activating relational modalities more functional to teaching and learning. 

 

 

Motor -Instictive Peronality type: 

 

The Motor-Instictive Peronality type is characterized by the prevalence of the Motor-Instictive system. 

When the Motor-Instictive system is dominant, it will impress the personality of the individual who will develop a specific way of thinking, acting and feeling. 

The thinking and the feeling of the motor-instinctive personality type are mainly linked to the physical body, they are characterized by a substantially 

associative and mechanical quality. The associative thought is almost alwaysgenerated, by an organ of sense, which is very important for this system: the sight. 

Thinking  is practical, it is immediate and automatic. "Instinctual motor thought and actions" seem to be one because it is impossible to distinguish what one 

thinks and what acts in us when, for example, we grasp an object that is about to fall. This thought comes into action in the present time, when we have to use 

the knowledge learned in different relational contexts in everyday life. 

Feeling is linked to somatic sensations and instincts; based on movement and action, it is passionate and seems to depend, in large part, on the impressions 

conveyed by the body and the senses. The instinctual motor emotions are related to instinctive and movement needs, therefore the bonds that are structured 

under the impulse of this type of emotions, are of a prevalently "sensual" nature. 

The action of the instinctual motor personality is immediate and imitative. In fact, many complex actions do not require the mediation of rational reasoning and 

most of them are learned by imitation. 

The Motor-Instictive system pursues three fundamental purposes: survival, persistence and replication. Survival requires the need to interact to assume and 

transform the "external world". Persistence is the ability to replace all  its components several times, keeping the basic structure of the system unchanged: it is 

linked to the identity of the individual that allows us to recognize and be recognized even after some time. Replication is the ability to produce replicas of 

themselves, identical or almost. An example of these abilities is found in the evolution of bacteria. 

In addition to these goals, the subject with instinctual motor personality is driven by three thrusts: imitation, the impulse to adapt the world to oneself and sexual 
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function. 

The motor-instinctual system turns out to be isomorphic with the system of the peers, or this system of peers or peer group primarily stimulates the motor-

instinctive system. 

The peer group plays an important role both in the process of socialization and in the reorganization and construction of the new identity. The peer group 

primarily stimulates the Motor-Instictive system, allowing the individual to experiment with "acting" in a context of solidarity that is useful for expressing 

himself/herself more freely than his own family.  

 

METHODOLOGY  

1.  Reading of the logbook by the teacher. 

2. The Trainer introduces the motor-instinctual personality type to the group of teachers in training, defines it theoretically, shows the specific features and uses 

the ñIntrapsychic systems and personality typesò table (attached file). 

For a practical-experiential study, the trainer will use cinematographic, literary and artistic cues to better guide the group of teachers to the understanding and 

identification of the personality type  (Baldascini, 2002 pp. 66-75), specifically motor-instinctive personality type. 

The use of the arts is useful to stimulate "multiple intelligences" (spatial visual, musical rhythmic, kinesthetic, linguistic, interpersonal, etc.) and to develop 

experiential and metaphorical training activities. 

Drawing on worlds apparently far from school such as music, theater, cinema, literature, graphic arts and multimedia, new training languages can be introduced 

to make training more effective and engaging. 

For example, participants are presented with melodies by authors with a motor-instinctive personality type, in order to refine their listening, dialogue and 

recognition competences. After this, a debriefing phase follows, in which the trainer asks the teachers to identify the characteristics of the personality type 

presented. 

Music allows to: project an emotional resent and emotional resonances that otherwise would remain unexplored; recognize through listening styles; combine 

logic and creative imagination; create positive emotional states in work groups and promote empathy. 

Cinema is a representation of experiences, it is narration, it is myth, as well as being one of the most familiar cultural productions for everyone. For these 

reasons cinema becomes a valid language for guiding individuals on a training path. Choose and select short pieces of film, adapted to develop the objective 

competence of the training intervention. Two or three minutes, five at the most, is the ideal duration to maintain a good classroom rhythm. The guiding role of 

the trainer at the end of the film's vision will also be important. Through a debriefing phase, the trainer will have to invite the participants to reflect about the 

characteristics of the personality type presented. 

The use of cinema is very useful in the courses on relational competences. The language of cinema recalls the faculty of imagining. Presenting fragments of 

famous films can be useful for: reinforcing a concept; to animate participation; exemplify situations and proposed cases; facilitate memorization; make an 

exposure less boring. 

Examples in the artistic field 

In the field of Movie:  

Good Will Hunting:https://en.wikipedia.org/wiki/Good_Will_Hunting. The protagonist of the film (Will Hunting) has a type of motor-instinctual personality 

and the interpersonal system that lives most is the pair one. 

https://en.wikipedia.org/wiki/Good_Will_Hunting
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In the pictorial field:  one could think of Vincent Van Gogh, whose artistic expression, more than the colors. Convulsive rhythm of the brush strokes that, in 

this particular case, often contributes to disturbing the landscapes that are portrayed. 

In the music field (you can let listen to notes, the songs of reflections and transport): you could think of Mozart; it is known, among other things, about this 

great genius, the natural ability to imitate any sound and to repeat by heart, immediately and without waiting for any reflection, a whole work just heard. In jazz 

Charlie Parker, an emblematic example of improvisational genius. Again Miles Davis. In the Italian light music field: Zucchero and Vasco Rossi. 

In the literary field :Honorè De Balzac, creator of the idealistic novel that is inspired by common life in all its aspects. Then Alexandre Dumas. 

In the philosophical field: 

Ludwig Feuerbach: he develops his concept of Nature from the concreteness of things. In his philosophy, "integral humanism", man is considered as a unity of 

body and psyche, in which the body exerts a great influence on the psyche 

This exercise aimed at finding emblematic examples of well-known personalities, who have succeeded in excelling in some discipline expressing themselves in 

the best way possible through their specific style, aims to facilitate the understanding of our reference grid and the identification of their style. 

On the basis of the proposed stimulus, a reflection is activated within the group, which aims to identify the characteristics presented at the theoretical level. 

3. Concluding reflections 

4. Another teacher offers to write the logbook of this second meeting and will upload it to the platform in the virtual classroom. 

 

Products: photos, videos, logbooks to upload in platform 

 

Fifth meeting 

ñThe Emotional personality typeò. 

Date: in May (minimum 15 days after the fourth meeting) 

 

CONTENTS 

 

The Emotional personality type is characterized by the prevalence of the emotional system and the ability to perceive directly how things are. This happens 

thanks to the fact that through the affective harmony, we can participate directly in the internal state of another individual: "We are with him". The most used 

term to indicate the possibility of affective attunement is "mirroring". 

When the emotional system is dominant, it will impress the personality of the individual who will develop a specific way of thinking, acting and feeling. 

Thinking  is global, creative and emotionally colored. It operates synthetically; generally it enters into action in poetic production and when one has scientific 

insights; through "emotional thinking", we succeed in grasping the climate of a situation by arriving at conclusions that are not mediated by logical-deductive 

reasoning. We can identify this form of thought in contexts in which, by intuition, we have the feeling of what is really happening. 

Feeling pertains to living above all in function of the others with whom the relational bridges (feelings) have been established, which constitute the scaffolding 

of one's own existence. It is related to feelings and the search for a link. Hence the need to build and maintain the emotional bonds that characterize the life of 

this style of personality. 
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The action, as that of the motor-instinctive personality type, is immediate, but takes place on the wave of emotional "transport", based on the emotional state: 

dramatic and theatrical. It is often a matter of the intuitive action necessary in all the contexts in which an affective impulse is required. 

Also in this case, as in the Motor-instinctive personality type, it is a very quick and intuitive feeling that has found in its family of origin its real melting pot. 

Intuition is a kind of immediate understanding of contents of any kind (Spinoza, Bergson). Intuition is connected to feeling. 

The modality of knowing happens through the emotional bond, the artistic expression is dominated by the feeling. The time in which the person who has a style 

of emotional functioning lives is that of the "present of the past" (nostalgic time). 

The feeling of love, the ability to give and to exchange on a deep level with other people, have had, in any case, their matrix in the family of origin. But when it 

comes to the emotional personality, these feelings seem to have marked the whole way of being: the way of knowing about this style seems to be basically 

accomplished through the "emotional bond"; his way of life seems to depend on sympathy and antipathy; his religious faith full of enthusiasm and enthusiasm 

(Therapeutic bonds, Baldascini, 2002 pp. 40-43) 

The emotional intrapsychic system according to M.A.I. it is isomorphic on the functional plane to the interpersonal relational system of the family. One of the 

functions of the family is to teach the rules of social living; the other is to allow their members to experience an adequate emotional repertoire necessary for 

their growth. 

Thus, the isomorphic relationship between this system and the emotional one is evident (pp. 45-46) 

 

METHODOLOGY  

 

1.  Reading of the logbook by the teacher; 

2. The Trainer introduces the emotional personality type to the group of teachers in training, defines it theoretically, shows the specific features and uses the 

ñIntrapsychic systems and personality typesò table. 
For a practical-experiential study, the trainer will use cinematographic, literary and artistic cues to better guide the group of teachers to the understanding and 

identification of the personality type  (Baldascini, 2002 pp. 66-75), specifically emotional personality type. 

The use of the arts is useful to stimulate "multiple intelligences" (spatial visual, musical rhythmic, kinesthetic, linguistic, interpersonal, etc.) and to develop 

experiential and metaphorical training activities. 

Drawing on worlds apparently far from school such as music, theater, cinema, literature, graphic arts and multimedia, new training languages can be introduced 

to make training more effective and engaging. 

For example, participants are presented with melodies by authors with a motor-instinctive personality type, in order to refine their listening, dialogue and 

recognition competences. After this, a debriefing phase follows, in which the trainer asks the teachers to identify the characteristics of the personality type 

presented. 

Music allows to: project an emotional resent and emotional resonances that otherwise would remain unexplored; recognize through listening styles; combine 

logic and creative imagination; create positive emotional states in work groups and promote empathy. 

Cinema is a representation of experiences, it is narration, it is myth, as well as being one of the most familiar cultural productions for everyone. For these 

reasons cinema becomes a valid language for guiding individuals on a training path. Choose and select short pieces of film, adapted to develop the objective 

competence of the training intervention. Two or three minutes, five at the most, is the ideal duration to maintain a good classroom rhythm. The guiding role of 
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the trainer at the end of the film's vision will also be important. Through a debriefing phase, the trainer will have to invite the participants to reflect about the 

characteristics of the personality type presented. 

The use of cinema is very useful in the courses on relational competences. The language of cinema recalls the faculty of imagining. Presenting fragments of 

famous films can be useful for: reinforcing a concept; to animate participation; exemplify situations and proposed cases; facilitate memorization; make an 

exposure less boring. 

Examples in the artistic field 

In the field of Movie:  

The Belier Family: https://en.wikipedia.org/wiki/La_Famille_B%C3%A9lier. The protagonist has a type of emotional personality and the interpersonal system 

that lives most is the familiar one. 

In the pictorial field  

Monet, Renoir and the other Impressionists where the shades of the colors dominate the whole canvas are the emblematic exponents of this style 

In the music field (you can make notes, the songs of reflections and transport):  

Chopin, Bellini whose production focuses on the theme of love in all its sentimental phenomenology embodied above all in painful female figures. For jazz, 

Miles Davis: the music of Davis is energetically moving, arouses emotions and is constantly changing, despite its precise identity. His romantic and melancholy 

vein is evident from his performances. 

In the literary field  (teachers can take turns reading parts of books, brought by the trainer):  

Fedor Dostoevskij, has ruthlessly turned his gaze to his innermost feelings and those of the protagonists of his novels (Memories of the subsoil, Crime and 

Punishment, I Karamazov brothers). He turns his attention to the inner and emotional life contributing in a fundamental way to the birth of the existential novel: 

the events narrated do not come for social causes, but only for inner reasons. 

Another writer is Hermann Hesse: it is the heart not the intellect that drives his production (Narciso and Boccadoro) 

In the philosophical field: Rousseau and Bergson as representatives of a current of thought sensitive to the most emotional and sentimental aspects of human 

experience. For example, the true reality is for Bergson, the perennial becoming of life that is continuous creation, "vital impulse"; it is revealed to us only by 

intuition, while intelligence (hence science) does not capture reality, breaking it into determinate and immobile concepts, useful only for practical purposes. 

This exercise aimed at finding emblematic examples of well-known personalities, who have succeeded in excelling in some discipline expressing themselves in 

the best way possible through their specific style, aims to facilitate the understanding of our reference grid and the identification of their style. 

On the basis of the proposed stimulus, a reflection is activated within the group, which aims to identify the characteristics presented at the theoretical level. 

3. Concluding reflections 

4. Another teacher offers to write the logbook of this second meeting and will upload it to the platform in the virtual classroom. 

 

Products: photos, videos, logbooks to upload in platform 

 

 

 

 

https://en.wikipedia.org/wiki/La_Famille_B%C3%A9lier
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Sixth meeting 

ñthe Cognitive personality typeò 

Date: in June (minimum 15 days after the fifth  meeting) 

 

The Cognitive personality type is characterized by the prevalence of the cognitive system. 

According to the M.A.I. model, the cognitive system is driven by the need to find a logical meaning to life events; indeed, the way of being and functioning of 

the ñcognitive individualò is the analytical, logical and deductive reasoning. He/she reflects and analyzes every detail before acting intentionally; can describes 

minutely every event of his/her life because the main feature of cognitive style is the reflection. In this case the emotional boost is aimed at knowing reality first 

from a theoretical point of view. 

Cognitive system is based on thinking and includes different mental processes: perception of impression (sensation), construction of concepts, reasoning, 

comparison, affirmation, negation, construction of discourses, imagination, etc.  

The Thinking  is slow and is based on comparison, evaluation and explanation; it is generally used when comparing two theories, when evaluating a poem or 

when explaining the solution to a scientific problem; moreover, it is essential in all situations where it is necessary to reflect, as in solving new problems. It is a 

kind of thinking that understands the reality analytically and decomposes in different parts. 

The Feeling concerns the emotions related to pleasure of theoretical knowledge, as the pleasure to understand a theory or the quality of a work of art. 

The Action is slow and thoughtful; the actions of cognitive system is regulated and aimed to details. It is relevant in situations where it is necessary to pay 

attention to individual movements, but it is not adequate when is important to act instinctively, as in competitive sports and in dangerous situations. 

The cognitive intrapsychic system according to M.A.I. it is isomorphic on the functional plane to the interpersonal relational system of the Adults. The adult 

system is characterized and organized so as to stimulate competition efficiency, commitment, responsibility and performance. 

 

METHODOLOGY  

1.  Reading of the logbook by the teacher 

2. The Trainer introduces the emotional personality type to the group of teachers in training, defines it theoretically, shows the specific features and uses the 

ñIntrapsychic systems and personality typesò table. 

For a practical-experiential study, the trainer will use cinematographic, literary and artistic cues to better guide the group of teachers to the understanding and 

identification of the personality type  (Baldascini, 2002 pp. 66-75), specifically emotional personality type. 

The use of the arts is useful to stimulate "multiple intelligences" (spatial visual, musical rhythmic, kinesthetic, linguistic, interpersonal, etc.) and to develop 

experiential and metaphorical training activities. 

Drawing on worlds apparently far from school such as music, theater, cinema, literature, graphic arts and multimedia, new training languages can be introduced 

to make training more effective and engaging. 

For example, participants are presented with melodies by authors with a motor-instinctive personality type, in order to refine their listening, dialogue and 

recognition competences. After this, a debriefing phase follows, in which the trainer asks the teachers to identify the characteristics of the personality type 

presented. 



TRAINING R.E.C. GUIDELINES 
Music allows to: project an emotional resent and emotional resonances that otherwise would remain unexplored; recognize through listening styles; combine 

logic and creative imagination; create positive emotional states in work groups and promote empathy. 

Cinema is a representation of experiences, it is narration, it is myth, as well as being one of the most familiar cultural productions for everyone. For these 

reasons cinema becomes a valid language for guiding individuals on a training path. Choose and select short pieces of film, adapted to develop the objective 

competence of the training intervention. Two or three minutes, five at the most, is the ideal duration to maintain a good classroom rhythm. The guiding role of 

the trainer at the end of the film's vision will also be important. Through a debriefing phase, the trainer will have to invite the participants to reflect about the 

characteristics of the personality type presented. 

The use of cinema is very useful in the courses on relational competences. The language of cinema recalls the faculty of imagining. Presenting fragments of 

famous films can be useful for: reinforcing a concept; to animate participation; exemplify situations and proposed cases; facilitate memorization; make an 

exposure less boring. 

About the relationship between cognitive style and creativity are proposed some examples of popular personalities, whose expressive production is deliberated, 

studied, designed and aimed to communicate emotions through abstraction and imagination. 

 

Examples in the artistic field 

In the field of Movie:  

The Hedgehog: https://en.wikipedia.org/wiki/The_Hedgehog.  The protagonist has a type of cognitive personality and the interpersonal system that lives most 

is the adult one. 

In the pictorial field:  

Kandinsky (abstraction, search for details and rational rules); 

In the musical field: 

Bach (search of meticulous musical rules, inclination for absolute and abstractive); 

In literature  field:  

Kafka (realism, detailed description, ñcold reasoningò); 

In philosophical field: 

Cartesio (pioneer of rationalism, existence of thinking ñcogito ergo sumò). 

Kant (criticism, rationalism) 

This exercise aimed at finding emblematic examples of well-known personalities, who have succeeded in excelling in some discipline expressing themselves in 

the best way possible through their specific style, aims to facilitate the understanding of our reference grid and the identification of their style. 

On the basis of the proposed stimulus, a reflection is activated within the group, which aims to identify the characteristics presented at the theoretical level. 

 

3.Transfer to the computer room: Administration RECQ (T2): Relational and Emotional Competences Questionnaire (RECQ) for teachers (for all 

teachers) administered to both teachers who participate in the R.E.C training.  

Explain to teachers the questionnaires: 

 a) RECQ FOR STUDENTS' VERSION (from 11 to 19 years old),  uploaded on the platform, which teachers will give to their students aged from 11 to 19 

https://en.wikipedia.org/wiki/The_Hedgehog
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(T2). It will be this opportunity for teachers and students to reflect about the topic in their classroom. 

 b) Instead, only for teachers with pupils aged from 3 to 10 years, will be explained Obervational grids "well -being class group" REC (T2),that they will 

have to fill in thus refining their observation skills. They will not have to administer RECQ FOR STUDENTS'VERSION (from 11 to 19 years old). 

 

4. Concluding reflections 

 

5. Another teacher offers to write the logbook of this second meeting and will upload it to the platform in the virtual classroom. 

 

Products: photos, videos, logbooks to upload in platform 

 

Module III (VII, VIII, IX and X meeting): "The teacher relationship and class group"  

In september 

 

 

Important! for those who have not yet done so in June:  

 

a) The same questionnaire RECQ (T1) there will be a closed question that them difference, must be administered  in another moment also to the teachers that 

don't participate in the training REC. The latter must be the same to whom the questionnaire was initially administered(screening NO-REC TEACHERS).  

 

b) trainers remember to the teachers to administer a) RECQ FOR STUDENTS'VERSION (from 11 to 19 yearses old),  present on the platform,   that the 

teachers will give to their students from 11 to 19 years (T2). It will be this opportunity for teachers and students to reflect on the topic in the classroom 

 

 

Introduction:  

Any human group develops over time a collective mind whose unconscious part provides, according to the M.A.I , the coexistence of three primary groups (the 

family group, the peer group and the adult group). In some circumstances the pupils' class can activate one of these primary groups, which can block the 

learning process. 

In order to comply with his / her educational / training mandate, the teacher must be able to recognize these emotional moments by acquiring the necessary 

skills to bring the students' class back to the working group condition. Recognizing the primary group that is activated, allows the teacher to work in class with 

the student, giving space and expression to these primary groups, and then return to the working group. 

 

Primary groups: Family, Peers, Adults (one for each meeting) 

The activation and mobility between these three groups is not regressive, but evolutionary: the teacher must be able to pass and activate all 3 internal groups and 

create the work group without blocking in one of them, containing and giving expression to these groups, using specific methodologies, including the game. 
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What is often underestimated is the formative aspect that the game has for the subjects in training, for his awareness of himself and the world. 

The group, in fact, is sufficiently flexible to function now as a friendly system, now as a family and now as a system of meaningful adults, and helping each 

component to experience the old difficulties and eventually "overcome" them. 

The main objective is not to provide only theoretical information, but above all a working methodology from which to derive a working methodology from 

which to derive a valuable tool for analyzing the context in which the teacher is operating (Baldascini et. al, 1985) 

 

Seventh meeting: "Let's meet each other, playing" 

 

CONTENTS 

Resume some contents of the first part of the course and activate a reflection on what emerged in the first part of the trip. Accept doubts, pushes to deepen. 

 

METHODOLOGY  

1. Reading the logbook from the last meeting before the summer break;Let's recap the styles (after the summer break, to resume some concepts from the 

previous part). 

Each teacher forms his own identity card, according to a shared scheme, the trainers will bring in the classroom the identity cards to be filled out: 

 

The identity card of the teacher R.E.C, according to M.A.I: 

 

First name: 

Surname: 

To think:  

Feel: 

Act:  

Internal thrust (doing, ties, knowledge): 

Time lived: 

Most inhabited interpersonal world: 

Particular signs as a teacher: 

Resources: 

Critical issues: 

 

This identity card game can also be used in the classroom to get to know each other better (special signs, favorite subject, up to drawing your own portrait 

instead of the photo 

 

2. In turn one tells what has been written, letting others ask what intrigues them or listen to the story that one makes about the perception of one's own image in 
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the context in which it is found. This also allows us to work on self-knowledge and on horizontal relationships among colleagues, allowing greater knowledge. 

 

3. Also, to cement cooperation and horizontal exchange in the peer / adult / colleagues system and to stimulate the motor-instinctual system (through the use of 

the body), as well as the emotional and cognitive system, the game is proposed "intertwined." There are several variations of the game (you can choose one of 

the two according to the materials at your disposal), with background music: 

a) the group of teachers, using ropes, intertwine with each other and then co-ordinate with each other untie. Then the same exercise is performed using clubs. 

This indicates the difference between flexible systems (the ropes) that allow a more fluid, flexible and rigid systems coordination (the clubs), with more limited 

and limited movements. 

Or more simply: 

b) the group of teachers is intertwined holding hands and without detaching them, agreeing above and / or below steps with the members of the group to 

dissolve the "node". 

 

4. Reflections in a circle on lived experience. 

 

5.The trainer informs the teachers that an online training activity will be inserted, the first case study will be inserted on the virtual class of REC website, which 

as a sort of virtual "homework" the teachers will have to read and comment individually, making their own reflection and sharing its problem solving strategy 

with respect to the situation that is virtually proposed. The trainers of each partner can create their own case study, which can take into account the necessary 

socio-cultural differences, or take into account the case studies that will be shared by partner partners Slovenia and Italy 

 

6. Another teacher offers to write the logbook of this second meeting and upload it to the platform in the virtual classroom. 

 

Products: photos, videos (the video of interweaving game, which will be shared by the trainers in the international forum, giving the possibility of an 

exchange between teachers), logbooks 

 

 

Eighth Meeting: The class group as a peer system 

In September 

CONTENTS 

1. The "group as a peer system": the motor-instinctual system and the socialization activities. 

The class group can also offer the possibility to find other models of identification with respect to the family matrix; when, for example, it works as a "peer 

group" it can allow its members to mirror themselves and to activate common resonances that allow to share the experience in itinere. On this register it plays a 

significant role in the socialization process, providing a supportive context of support and cognitive validation that helps each component to cope with the 

desired changes. The group supports the individual by providing a specific language and a system of values in which to recognize each other to form their own 

identity. The motor-instinctual system represents the experiential structure most urged by the group both when it consists of two elements such as the couple, 
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and when it consists of few elements, and when it is a real mass. The group in fact stimulates the instinct and invites to action by activating the need of the 

subject to complete in the couple, to integrate into the small group and feel part of a great mass. In each individual the internalized group is present that can be 

activated by the real group. The particular internal relational structure (motor-instinctual system) pushes the subject to be part of the whole, to belong to the 

collectivity and to act in unison to maintain the union union within specific boundaries. During the growth, this relational universe plays a fundamental role 

above all in the process of socialization. For example, the adolescent separates from the family progressively centering more and more the relational system of 

peers that provides him the opportunity to experience social roles different from the usual, allowing him to try his hand at emerging tasks. It is precisely in the 

group laboratory that the necessary changes find the right support. He will have to face the psychic and physical changes to build an ever more solid and 

differentiated identity. The group, through a natural process of encouraging interdependence, facilitates the relationship of solidarity and love. This push allows 

the different subjectivities to "get lost" but also "find themselves". In fact, interdependence is at the root of falling in love and the experience of losing oneself 

and finding oneself are the indispensable moments for accepting and respecting oneself and others. Losing makes us discover the dependence and the ability to 

recognize the importance of the other person we depend on [6]; instead, finding oneself announces the ability to be alone without feeling alone, in which the 

other is present as something else to be respected [7]. 

When the group as an equal is absolutized by acting in a present, aesthetically perfect reality that is self-confirmed without reference to other cognitive 

possibilities. Space and time are absolutized in the experience of the eternal present of the encounter and neither the nostalgias of the past nor the projections of 

the future can enter into relativize this magical reality. 

Even the "peer group" can be identified with some particular parameters: in these cases the thought inheres the concrete dimension making decisively converge 

in the here and now of the interaction each possibility deriving from worlds external to this dimension. The most used time is the present and the interaction 

tends to be repetitive and imitative. The context is inclined to generate passionate moments and fusion experiences. Sometimes, the agitation, which manifests 

itself mainly through the excited speech of its members, the verbal overlap and the tense non-verbal communication, has no triggering moment. In this kind of 

group, in fact, in some particular moments, a threat of imminent catastrophic event seems to lie. The simultaneity with which the different members find 

themselves disconnected from interacting suggests subliminal signals felt in unison as dangerous for the life of the group. This relational universe can pass into 

the other two ("family group" and "group of adults") and it is not always clear how the context changes even when trying to recover events by reconstructing, in 

successive moments, the experience it has generated the passage. Naturally, due to the principle of the synchrony of the three relational universes, the passage 

does not mean that the first relational world vanishes into nothingness: it only happens. 

 

 

METHODOLOGY  

1. The trainer before this meeting, inserts in the virtual class of the platform, a case study, so that each teacher can read and provide individually their own 

reflection about the case, which will be shared virtually with the others. 

 

2. The Trainer presents the primary group of peers to the teachers, defining it on a theoretical level with its characteristics. 

 

3. Trainers carry a case study / analysis (case study / analysis will also be provided by Parthenope and Slovenia partners and will be uploaded to the platform as 

an online activity in their own language). Cases could be read by highlighting the activation of one of these primary groups (especially in this meeting we will 
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refer to the primary peer group). This case is put on stage through a role playing, during which the teachers will become students and there will be a teacher 

involved in the management of the class (the group chooses or the teacher offers), showing some ways of problem solving of the situation (learning in situation). 

Role playing is a methodology, which through the play of "as if" proves to be an effective pedagogical strategy for the development of gestural and 

interpersonal skills. 

 

4. Phase of reflection and discussion of what emerged in the role playing. The teachers through the comparison and exchange will identify the dominant primary 

group, the pupil who activated this group and how to contain and express this group, in order to give expression to this group and creating the working group 

together with all the students in the classroom. 

For the teacher / student: How did I feel about doing that autumn?What did I observe with respect to the situation that was taking place? What strategies have 

I noticed that were put in place by the teacher? What would I do as a teacher and why? 

For the teacher: how did I feel in that particular situation? Why did I act like that? How did I try to overcome that impasse and activate the working group? 

Contain and help the class group to express these dynamics. 

 

Some strategies that the trainer shares in the reflections: The teacher has to express the emotional world and must contain it, asking for example the child who 

activated that group: how do you feel? What do you think? And then turning to the class group and asking: how do you feel, what do you think? In particular, 

the game can be a facilitating methodology in this sense. In fact, this methodology can transform the context in a creative way to achieve evolutionary purposes. 

All this is possible only if the teacher asks for consent to the class to switch from one relational mode to another: "So we boys now want to talk about Manzoni? 

How about? Can you do it? " 

 

5. Reflections in a circle on lived experience. 

 

6.  The trainer informs the teachers that an online training activity will be inserted, the second case study will be inserted on the virtual class of REC website, 

which as a sort of virtual "homework" the teachers will have to read and comment individually, making their own reflection and sharing its problem solving 

strategy with respect to the situation that is virtually proposed. The trainers of each partner can create their own case study, which can take into account the 

necessary socio-cultural differences, or take into account the case studies that will be shared by partner Slovenia and Italy 

 

7. Another teacher offers to write the logbook of this meeting and upload it to the platform in the virtual classroom. 

Products: photos, videos, logbooks(video of the experience of role playing and simulation put in place, which can become training material and research, 

we press REC on our video camera and enjoy! Video that will be shared in the international forum.  

when inserting the video, it will be the trainer's responsibility to make a small description of the experience in English to make teachers of different 

countries understand). 
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Ninth meeting: The class group as a family 

In October 

 

CONTENTS 

The primary family group (theoretical aspects): 

 

The "group as a family": the emotional system and the metaphorical activity. The class group, when it acquires the "semblances" of the family of origin, can 

allow its members to see in the other components similarities with their family providing, in this way, to each one an opportunity to correct their emotional 

repertoire. According to this hypothesis, during the growth, the individual assumes this repertoire within particular configurations of relationship with the family 

of origin. The configurations are: "vis-a-vis", "from the shoulders", "from top to bottom", "on the sides" and finally "from the bottom to the top". With their 

parents a child can once be engaged in a "face-to-face" combat (vis-a-vis configuration), another time he can hear them as friends (on the side), another as 

persecutors (behind him) , yet another as "mythical parents" (above), and finally as its roots (on the floors below). In life these configurations should all be 

crossed, because each one enriches the personality of a series of emotional polarities. Sometimes, however, it happens that one of them stiffens: these are 

subjects that live the family only "behind" or only "up" or only on the sides and so on with possible psychopathological outcomes. 

We will try to re-propose a constellation of positions that coincide with one's own internal family that the group can stage spontaneously and / or at the request 

of one of its members. In fact, the group can carry out the same functions as the control, care, processing and pushing family. It is in being cared for by the 

family that the individual finds support and strength to venture into the task of individuation which makes the cycle of one's life a unique experience and, at the 

same time, coherent with one's past. The processing function, on the other hand, allows us to decode what happens inside ourselves and in the outside world 

with its values, its myths and its prejudices. The third function, to push, is carried out through the game of attachment and separation. As well as the family, the 

group too, thanks to this function, will push its members into ever expanding experiential, physical and emotional spaces. Finally, the control function 

modulates the exchanges of the family both within itself and in the external world, thus distributing the burden of existential anxieties implicit in the 

evolutionary process of each one. 

For all other configurations the reasoning is similar; take the side: we said that it can be very useful to stimulate the feeling of friendship essential to the function 

of processing, but it is easily understandable that, if this configuration becomes rigid, can lead the subject to issues of serious shyness in comparison with the 

world external. These are the cases in which the family replaces the other relational universes and does not allow for example friendships in the peer world. The 

same applies to the configurations above and below: in the first one the family plays above all the function of care, it is essential for a subject to gain a sense of 

security but if this configuration of relationship is absolute it could only support feelings of self-pity . The last configuration, that of the roots, is linked to the 

push function that is the most difficult to cross because it presupposes in a certain sense the "death" of the parents, even if not necessarily of physical death. 

When this operation fails, and the subject does not accept the loss of the continued support of his parents, he can incur high rates of separation anxiety with 

depressions and other forms of psychopathology. Undoubtedly, the group tends to respond to the appeals of its members when they call for help. Self-pity, the 

part recited innumerable times, the complaint repeated to require the understanding of others can induce the group to assume the "appearance" of a group-family 

and this is the moment of intervention in which the subject becomes aware of the bonds that harness him. 

The "family group" can be identified through some particular parameters: for example, the most used time is the past which also represents the time of origins 
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and nostalgia (return pain). The context is greatly influenced by feelings and language depends above all on the emotional states of the components. The latter 

has considerable influence, especially when expressed by a leading subject. In such circumstances, if this type of group remains for a long time, there is the risk 

that the influence becomes systematic and is taken as an institution with possible blocks of evolutionary potential. 

 

METHODOLOGY  

 

1. The Trainer presents the primary group of the family to the teachers, defining it on a theoretical level with its characteristics. 

2. Trainers carry a case study / analysis (also provided by the partner Parthenope and Slovenia that will be uploaded on the platform as an online activity in their 

own language) in which it is possible to highlight the activation of one of these primary groups (especially in this meeting will refer to the primary group of the 

family). This situation is put on stage through a role playing, during which the teachers will become students and there will be a teacher in the management of 

the class, showing some ways of problem solving of the situation (learning in situation). Role playing is a methodology, which through the play of how an 

effective pedagogical strategy is revealed for the development of gestural and interpersonal skills. 

 

3. Phase of reflection and discussion of what emerged in the role playing. The teachers through the comparison and exchange will  identify the dominant primary 

group, the pupil who activated this group and how to contain and express this group, in order to give expression to this group and creating the working group 

together with all the students in the classroom. 

For the teacher / student: How did I feel about doing that student ? What did I observe with respect to the situation that was taking place? What strategies have 

I noticed that were put in place by the teacher? What would I do as a teacher and why? 

For the teacher: How did I feel in that particular situation? Why did I act like that? How did I try to overcome that impasse and activate the working group? 

Contain and help the class group to express these dynamics. 

Some strategies that the trainer shares in the reflections: The teacher has to express the emotional world and must contain it, asking for example the child who 

activated that group: how do you feel? What do you think? And then turning to the class group and asking: how do you feel, what do you think? In particular, 

the game can be a facilitating methodology in this sense. In fact, this methodology can transform the context in a creative way to achieve evolutionary purposes. 

All this is possible only if the teacher asks for consent to the class to switch from one relational mode to another: "So we boys now want to talk about Manzoni? 

How about? Can you do it? " 

 

4. Reflections in a circle on lived experience. 

 

5.  The trainer informs the teachers that an online training activity will be inserted, the second case study will be inserted on the virtual class of REC website, 

which as a sort of virtual "homework" the teachers will have to read and comment individually, making their own reflection and sharing its problem solving 

strategy with respect to the situation that is virtually proposed. The trainers of each partner can create their own case study, which can take into account the 

necessary socio-cultural differences, or take into account the case studies that will be shared by partner Slovenia and Italy 

 

6. Another teacher offers to write the logbook of this meeting and upload it to the platform in the virtual classroom. 
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Products: photos, videos,  logbooks  (video of the experience of role playing and simulation put in place, which can become training material and 

research, we press REC on our video camera and enjoy! Video that will be shared in the international forum.  

when inserting the video, it will be the trainer's responsibility to make a small description of the experience in English to make teachers of different 

countries understand). 

 

Tenth meeting: The class group as an adult group 

In November 

CONTENTS 

The "group as an adult system": the cognitive system and the symbolopoietic activity. When the group provides opportunities for functioning as an "adults 

relational system" it can allow to reexamine the symbolic universe of its components, helping them to think more creatively about their problems. 

The understanding of the symbolic register can offer the possibility to reopen the design space and allow the future to be conceived  beyond the repetition 

compulsion of the symptom. The group, as a relational universe of adults, can also recall the individual to constructive competition, to the care of others and, 

above all, to the assumption of their responsibilities. Speaking of this relational universe we must also consider what it often evokes at the level of the collective 

imagination as, for example, the myth of success, the myth of money, the myth of independence and so on.  

The relational universe of adults basically stimulates competition, efficiency, responsibility, planning, rationality and  precisely because for these characteristics 

is isomorphically connected to the cognitive system. The adult instance can be said to be represented by the adult subjects with whom the subject interacts in the 

course of his life (teachers, family friends, sports coaches, relatives and so on). 

The parents themselves, of course, fulfill, in part, to functions of the adults system. One of these functions ishow to  offer a model to which to direct growth: a 

push forward in the direction of the "adult state of mind". This ideal state is characterized by intentionality (setting goals and working to achieve them) and 

individual responsibility. The possibility of confrontation with the adult world allows to assume fundamental responsibilities and commitments to continue the 

evolutionary project. When in the group emerges the scenario of the adult world, the group as a entirety commits its resources into symbolopoietic activity and 

of abstraction. The commitment to understanding the symbol facilitates the development of the cognitive system. 

The ability to design take place in the future, in a time that is not yet and, therefore, arises in the uncertainty of the happening that only the ability to symbolize, 

through the search for intelligible links, allows to assume. 

The uncertainty of what will actually happen generates an undeniable sense of anguish sustained by emptiness for what it is not yet, that only the capacity to 

symbolize can bridge with its links of meaning launched as a bridge over the abyss of the unknown. 

The possibility to anticipate the possible occurrence is part of this way of knowing and its development is marked by particular crises that generally express 

themselves as a depressive moment to be filled through the search for links that give meaning to existence.  

This process is part of the growth and the adults becoming it is the necessary reward of the notable work for the learning of this ability. 

The possibility to anticipate the experience with the symbolic project allows to submit the our same life to the tomorrow,  thing is as necessary much as it is it 

the ability to create the new without getting lost in the unknown.  

The new possibilities of the human kind born really here: the new scientific, philosophical and artistic formulations are discoveries  that come from the 

unknown  to which draws on the symbol through its relational bridges. 

http://context.reverso.net/traduzione/inglese-italiano/to+system+functions
http://context.reverso.net/traduzione/inglese-italiano/is+how+to
http://context.reverso.net/traduzione/inglese-italiano/entirety
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But the group can also select this reality gruppale in particularly surplus way on the other  indispensable relational universes ("peer group" and "family group"), 

such to  ensnare in its thick mesh the way  to be together and to participate in the complex life of group. 

When the group as entity it hangs in this specific  relational  world,  its doing becomes exclusively abstract , oriented to the understanding of maximum systems, 

of the general  questions. It can also functioned only as an "adultsô group", losing its playful ability and to live other affective possibilities. 

If in the group  the adult side extends to exceed it is necessary to reactivate the other relational universes allowing its members to live the experience of the  

fusional dependency proper of the "the peers' group" and the experience of parenting power of the "group family." This is realizable thanks to that particular 

evolutionary relationship that allows the passage from there and then of one of the possible groups of dependence to the here and now of the membership to the 

class group. 

 

Methodology 

 

1. The Trainer presents the primary group of adults to teachers, defining it to theoretical level with its characteristics. 

 

2. Trainers carry a case study / analysis (the cases study/ analysis will also be provided by Parthenope and Slovenia partners and will be uploaded on the 

platform as an online activity in their own language) in which it is possible to highlight the activation of one of these primary groups (in particolar way in this 

meeting  will make referenceto the primary group of adults). This situation is put on stage through a role playing, during which the teachers will become 

students and there will be a teacher in the management of the class, showing some ways of problem solving of the situation (learning in situation).  

The role is a methodology, that is, through the play of the exercise of an effective pedagogical strategy and the development of gestural and interpersonal skills. 

 

3. Phase of reflection and discussion than emerged in the role playing. The  teachers,  thought  the comparison  and  the exchange ,   will individualize the 

dominant primary group,  the student  that has activated such group and the ways to contain and express  such group,  in order to give expression to this group 

and to create the working group together with all the students in the classroom. 

 . 

For the teacher/student:How did I feel about doing that student? What did I see with respect to the situation that was taking place? Which strategies have I 

noticed that have been put in place by the teacher? What would I do as a teacher and why? 

For the teacher: How did I feel in that particular situation? Why did I act like that? How did I try to overcome that impasse and activate the working group? To 

contain and to help the class group to express these dynamic. 

Some strategies that the trainer shares in the reflections:  The teacher must make  express  the emotional world and  must contain it, asking  for example to 

student who has activated that group: how do you feel yourself? What do you think? And then turning to the class group and asking:  how do you feel, what do 

you think?  

In particular, the game can be a facilitating methodology in this sense. 

In fact, this methodology can transform the context in a creative way to achieve evolutionary purposes. 

All this is possible only if the teacher asks for consent to the class to switch from one relational mode to another: "Then boys we now want to talk about 

Manzoni? What do you say of it? Can you do it?  
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4. Reflections in circle on the lived experience. 

 

5. Another teacher offers to write the logbook of this second meeting and upload it to the platform in the virtual classroom. 

 

Products: photos, videos,  logbooks(video of the experience of role playing and simulation put in place, which can become training material and 

research, we press REC on our video camera and enjoy! Video that will be shared in the international forum.  

when inserting the video, it will be the trainer's responsibility to make a small description of the experience in English to make teachers of different 

countries understand). 

 

 

Eleventh meeting: Evaluation of the educational route 

In November 

 

CONTENTS 

1.The trainer explores with the teachers the objectives reached with the training:  what has changed before and after; how and if the teachers managed to apply 

what they learned Points of strength and weakness of the educational route. 

 

METHODOLOGY  

 

1. Game "to exchange impressions on how much experimented and re-elaborated in group": The group forms a circle. One after the other each of its 

components goes to the center and expresses his opinion or his evaluation around the last activity performed. The others react to this externalization, 

approaching (in case of agreement) or moving away from it (if in disagreement). The select distance expresses the measure in which they are of accord 

or in disagreement with how much affirmed by the companion. Who doesn't know what to do, stays to his place and time the shoulders to the companion 

that is found to the center. These it observes the disposition taken by the companions. Then all return to the initial position in circle and another 

component can now go to the center and to express his opinion 

 

2. The trainer communicates to the teachers that in the last meeting each must prepare a restitution to the group and to the trainer (poetries, videos, songs, 

sketches, cartoons..) in comparison to the lived experience. Also the trainer prepare a restitution to his/her group (for example he/she could  

return the book of loogbooks, collecting them all, with some photosgiving a copy to the school) 

 

3. The trainer remembers to the teachers to administer a) RECQ FOR STUDENTS'VERSION (from 11 to 19 yearses old),  present on the platform,   

that the teachers will give to their students from 11 to 19 years (T3). It will be this opportunity for teachers and students to reflect on the topic in the 

classroom. 
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4. The trainer donôt forget to administrate the questionnaires (T2) to NO REC teachers (the same of T1) 

 

 

Products: photos, videos,logbooks 

 

 

Twelfth meeting: We return emotions in relationships 

In December 

 

CONTENTS 

Evaluation of the educational route 

Final survey of the  RECQ questionnaire for teachers and Obervational grids 

 

METHODOLOGY  

 

1. Turns every teacher introduces own restitution to the group and to the trainer,  placing himself at the center of  the circle time 

 

2. Staying to the center of the circle every member of the group returns own impression matured by the knowledge inside the course (in positive) on the 

teacher and  introduced own restitution and so on for all the teachers; 

 

3.  The teachers move to the computer room 

 

Administration: 

a) RECQ (T3): Relational and Emotional Competences Questionnaire (RECQ) for teachers (for all teachers) the questionnaire will be administered 

to the teachers who will participate to training  R.E.C.  

b) The same questionnaire RECQ (T2) there will be a closed question that them difference, must be administered  in another moment also to the teachers 

that don't participate in the training REC. The latter must be the same to whom the questionnaire was initially administered(screening NO-REC 

TEACHERS).  

c)  Instead, for teachers with students aged 3 to 10 years, the observation grid of the class group (on the platform) will be explained  Obervational grids 

ñwell-being class group ò REC only teachers with pupils from 3 to 10 years old teachers themselves will have to fill in thanks to their observation 

skills (T3).They will not have to administer RECQ FOR STUDENTS'VERSION(from 11 to 19 years old). 

d) Training customer satisfaction for teachers  the questionnaire will be administered to the teachers who will participate to training  R.E.C.  
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FINAL CONFERENCE AND DELIVERY OF CERTIFICATES OF PARTECIPATION (FEBRUARY -MARCH 2019) 

 

 

In each school there will be a final event during which the REC teachers talk about their experience to other colleagues who have not participated and present 

their refunds in plenary. On this occasion the certificates of participation will be delivered.  

The events will be filmed in live streaming or postponed and sent to the REC platform. The purpose is to disseminate the products to a greater number of 

participants. CLOSE OF WORK. 

 

Products: photos, videos, logbooks 
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TRAINING R.E .C. : PHOTOS, VIDEOS, LOGBOOKS 

 

ITALY  

TRAINING R.E.C. IPR  

 

 

 

  

 

 

 

The Italian Schools engaged by the I.P.R. were: 

Istituto Comprensivo ñAldo Moroò in Casalnuovo, Naples 

II Circolo Didattico ñGiancarlo Sianiò in Mugnano, Naples 

Istituto Comprensivo Statale ñAmanzio Ranucci Alfieri in Marano, Naples 

Istituto Comprensivo ñ2° Massaiaò in San Giorgio a Cremano, Naples 

Istituto Tecnico Economico Statale ñFerdinando Galianiò in Naples 

Liceo Statale ñQuinto Orazio Flaccoò in Portici, Naples  

Istituto Comprensivo ñGiovanni XXIII Aliottaò in Naples 

Liceo Statale ñDon Lorenzo Milaniò in Naples 

The I.P.R. R.E.C. trainersé 

Letizia Servillo, Angela Montieri, Rossella Accardo, Annalisa Solone, Davide 

Sorrentino, Maria Iommelli, Daniza Molisso, Francesca Esposito Merricone. 

éand their observers: 

Maria Grazia Serrapede, Angela Allocca, Rosa Villardi e Samantha Bellini. 
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Istituto Comprensivo ñGiovanni XXIII Aliottaò in Naples 

Trainer: Davide Sorrentino  

Observer: Samantha Bellini 
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ñSharing experiences serves to build relationshipsò 
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 òTheory, practice and playò 
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ñThe Simulatedò 
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ñThe work done in groups expressed through metaphorsò 
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Istituto Comprensivo Statale ñAmanzio Ranucci Alfieri in Marano, Naples 

Trainer: Annalisa Solone and Francesca Merricone 

                                            

ñA network of tiesò                                                                                        ñOn the trail of significant teachings 

 

    

ñIdentity cardò                          


