TRAINING R.E.C GUIDELINES

INTRODUCTION

The 27th of November 2017, in the wonderful frame of the Gulf of Naples, it took place the first meeting with our partnetshoe pr oj ec
Emoti onal Competences at School o (R.E.C.).

During this first project meeting it agreetiat the I.P.R. would have structured a detailed program of the teacher training classes for all couraigsesl on th
Bal dasa2RSiftde RA ! NIAO2ft I T Mdrgdver it gigie@dNthat, anloRier xa0rhake tldeatrdininglgmdup® modeigtive, the total amount ¢
52 hours would have been distributed in two school years, namely planning 36 hours of classroom training (6 meetitige&bsings each, taking pla
from February to June 2018 and 6 meetings lasting three hours eacBdmiember to Dicember 2018) and 16 hours of online trainitegeing platform
logbooks, online questionnaires, online exchange of materials between European teachers). Around 625 teachers franttbeudiffers involved in oy
project idea, wdiing transversally in schools of different grades and leves, attend contemporary a training, realized with a group myettaalmdoging
relational and emotional competence
The theoretiepractical program, written by I.P.R. trainers under the Ballasch Q& 3JIdzZA RS | YR &adzZLISNBAaAiAz2y s 06S02YSa 02y
In particular,the R.E.C training based on the M.A.l. is a formative intervention with the aim of acting at different levels. Thesert®sgisnd to diffeent modules as
teacher self knowledge, dual relationship (teackergle pupil) and group relationship (teacksass group). However what is actually interesting and innovative in
model is, above all, the need to promote in teachers those {RIE.C.) to build the relational bridge through which teacher can contact the emotional worlc
pupils, taking into account their different personality functioning types.

Below is the detailed training program R.E.C. and a collection of images amd wiftithe various workhases, produced by each partner.




TRAINING R.E.C GUIDELINES

I MODULE (17 1l 7 Ill meetings): Selfawareness

First meeting
"l introduce myself: from the yarn to the network"
Date: the last week of February/ at the beginning of march

CONTENTS

Working abouthe group's knowledge.

Sharing araining agreementt{e expectatins of the participantsbjectives of the trainingtc).

The aimof the R.E.C project: development of relational and emotiom@petences teachers and studentgeateisel-awareness (seiwareness scale).
Initial survey of questionnaire data (TRelational and Emotional Competences Questionnaire (RECQ) for teachers (for all teachers)

METHODOLOGY

1. Arrange the group of teachensd the trainer in a circle (circlerte),

2. Start with interacdbn and with the ganief r o yarntotihe network” to activate communication.

The game "from the yarto the newvork™: the trainer begins by taking the head of a colored ball of yarn and attaches it to his finger, preselitseisal
(name, surname, role), sets outsexpectations regarding the training and the group (example: professional and personal growth of the trainer, exf
methodology about REC training) and throws the ball to another person in tigetigad takes the yarn and binds it to his finger, presents hihessklfto the
group. The teacher throws the ball to the next teacher and so on, until everyone receives the ball of yarn, tyihgrfihgéis

Metaphor: creation of a relationale, of a woen cooperating network (symbofyr thist he game iis called Afrom t he
the yarn, a visible network will form between the participants. At the end each participant, in turn, cuts a part ofahdtgkes it with him. This mod
allows you to connect the object (the yarn) to the experience and fgnoo@memory.

3. Through tis game the trainer presertisnselfherself also indicating the aims and methods provided by the project and the trainimge{eaces to b
acquired, contents, methodologies and tools).

4.The teachers present themselves, express their motivations and expeatatistiaining R.E.C andthe trainercorrect or expand what the teachers h
shared.

5. Transfer to the computeram: Registration to the platform R.E.C

Administration RECQ (T1): Relational and Emotional Competences Questionnaire (RECQ) for teachers (for all teachersyextitoirbstd teachers wi
participate in the R.E.C training

This questionnaires have to aistrated also, in different time and wayg, teachers who do not parpate to training (screening), thereaslosed questiof
that makeslifference

6. Explainto the teacherthe need to have products of the meetings: photos, videos, logbookshardetia the virtual class of the platform;

7. Explain the qualitative tool of the logbook: a tool for narrating training sessions, written in turn by the teachegsooiptiieach teacher offers to write {
diary) andit will be uploaded by the teachen the platform in the virtual classroom (hours of training online). Respecting the shift so that it will not aly
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the same teacher to write it.

Why justilogboolkd? Because the whole training path is like a journey and each meeting comes to d poetdiary allows each teacher to tell the jour
from their point of view and cbuild together with the other teachers their group history in training.

8. Explainto teachershe questionnaires:

a) RECQ FOR STUDENTS'VERSION (from 11 to 19 years old)uploadedon the platform, which teachers will give to their students dged 11 to 19
(T1). It will be this opportunity for teacherand students to reflect abdlue topic in the classroom.

b) Insteadonly for teachers wh pupils aged from 3 to 1¢ears,will be explainedObervational grids "well-being class group” REC (T1)that they will
have to fill in thus refining their observation skillEhey will not have to administer RECQ FOR STUDENTS'VERSION (from 11 to 19 years old

Second meeting

" Prisms and mirrors"
Date: minimum 15 days after the first meeting (in March)

CONTENTS
Selfawareness
Increase awareness that we are always reflections of others and see each other as others see us or have seen us in the past.

Group work contributes fagach member to bring out and recognize as theirpmssonallyaspects that are generally attributed to others.

So the group, on the one hand, acts as a prism that breaks down the internal multiplicity of each component and, pastlaenoitiher thagive back often
amplified, to the individual what he projects on others.

Taking this multiplicity decomposed by the group contributes greatly to the search for one's own identity.

It is essentially based on the recognition of its intrapsychic multiplieflected in the group interpersonal multiplicity.

(The group in formation: learning and change, Luigi Baldascini)

METHODOLOGY

1. Readig of the logbook by the teacher to the group.

2. Each member of the group returns some thoughts about listerimgdiarylogbook

3. Game "Prism and mirrors": the group divides in pairs, the trainer specifiégdbanust choose a partner that you knowdess

PHASE I. The trainer makes the delivamgport "In turn,in each couplea teacher speaks to other ablis being deacher, the other remains silent, is limite
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to listen and reard what is said, in a time of 10 minutes . Once theitutes are ovegfter 10 minutes, the roles are reversed, the one who spoke hears
vice versa

PHASE II: the teachergeturn in circleand the trainer makes the deliveeportieach one i n turn tells about th

the teachers begin to tell about the other.

PHASE III : the trainer makes the delivemgport ""each one expresseswde/she felt to be presented by the colleague wh at  ehmstdryitedl oythed
colleaguearous€Di d he/ she feel understood by him/her? I f the answeal i s N(
communication and thegxplore together with the group and the trainer their emotions about this listening experience. In this way they mexkeedieact
of active listening, paying attention to the projection mechanisms, internal noises that can undermine commuadicalatioaship.

4. Concluding reflections

5. Another teacher offers to write the logbook of this second meetingitingbload it to the platform in the virtual classroom.

Products: photos, videos, logbodksupload in platform

Third meeting

"Meeti ng to understand each other"
Date: in April (minimum 15 days after the second meeting)

CONTENTS
Self-awareness

Increase the awareness that understanding, active listening and empathy are linked to symmetry on an emotiesahbegitfiout identifying itself in the
same emotion, to understand it and to contain it witheattieg it as the student does).

Therelationalmeeting is empathic only when thereemmotionalsymmetry, because only in this way an emotional resonance is created.
In fact, if you want to understanthe other you need to "resorfagmotionally with hindher and return with the memory to the experiences and
relationship with owrieachers (put themselves in the shoes of ...).

The teacher talks about the Self at the agédefstudent and then will be able to understand the student, in order to create a relationship from PE
PERSON (symmetrical relationship).

The teachestudent relationship as well as being symmetrical, is also characterized by asymmetry, asheegardsrits of learning.
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The teacher must therefore reach the student's emotional level in order to create a bridge between these relatiomal tepecigndive aspects of t
student, thus facilitating the passage of the notions and improvinggatimeng itself as well as the quality of the relationship.

METHODOLOGY

1. Reading of the logbook by the teacher.

2. Teachers tell each other: use of narraséivobiographical method through sharing activities that reoadtional and relational competes
3. Write on a sheet with this trainer's delivezport

"Eachonethinks about aignificant experience of your student history (specify age) and stories when:

a) Has established a satisfactory relaship with a teacher (haneharacteristiceand dscription of event

b) has established an unsatisfactory relationship with a teacher (name and chargaedstiescription of event

4. All the Teachersin turn,read the stories to the group andhat end of the reading, thagsign a title to #ir story.

AHow did you feel about telling yourself? what emot i tudestsbe asefd togomzA
there any equalities or diff er enc e s®thew pagt2xperiencejchanding ihesr paintoy vietv And retcoecang
emotional experience, in a work of observation of themselves that can also be useful in the meeting with their students.
5. Concluding reflections

6. Another teacher offers to writee logbook of thishird meeting and upload it to the platform in the virtual classroom.

Products: photos, videos, logbodksupload in platform

I MODULE (IV-V-VI meeting) : The understanding of the self and of the othen the teaching relationship (social awareness)
Fourth meeting
fiThe Motor-l nsti ctive personality typeo
Date: in May (minimum 15 daysafter the third meeting)
CONTENTS
Introduction: Identification /Observation of types personality and teaching/learning relationship The distincton between the three fundamen

expressions of the individuahcting, feeling, thinking has been enunciated by several authors and philosophers (Platone; Pitagodaeff, 1915; Batesor
1972; Ouspensky, 1974; Gallino, 19&Hhuré, 1995; Sternkgpr1993, 1997,199Baldascini, 200R

According to the MAIT Modello di Articolazione Intersistemicéthere are three intrapsychic systerviotor- Instinctive System, Emotional System g
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Cognitive System. Furthermore, the model also identifies thtegoarsonal systems: tiReer system, the Family system dhd Adult systemEach systen
has its own functional autonomy.

Each of these intrapsychic systems is isomorphic on the functional level to a specific interpersonal system. The isoandinpiptoathe general theory ¢
systems by Von Bertalanffy (1968), recalls the idea of analogy on a fundegabbetween different systems.

Therefore, the Motemstinctive system corresponds isomorphically to the System of Peers, the Emotional Systspordsrisomorphically to the Fam
system and Cognitive system corresponds isomorphically to Adult system, and viceversa.

Our intrapsychic world is formed by all three systdiMstor- Instinctive System, Emotional System and Cognitive Systbuat)he functioning of one prevail
and this definethe type of personality.

Sothe personality types identified are three: the cognitive type, the emotional type, thensimaetual type They represent specific ways of thinking, feel
and acting, which furtion as a matrixand they contribute to founding the identity of individuals.

Although the individual is a unitary system, in which no function is really separated from the others, we will haverauprstf geople that we can cq
"physical”, in whid the functions of instinct and movement predominate over the functions of emotions and thaumbt-instinctual type-; a second
group, which we could call "emotional” in which emotional functions predominate over eirational type and finally athird group, which we could ca|
“intellectual”, in which the functions of thought predominate over the motor and emotionél @rygstive type

The recognition and observation of types personality in teacher training is fundamental, according adedlar diil articolazione intersistemica (M.A.l.),
understand students. However, teachers will be able to do so only after having identified his/her own type.

For this reason the work that we trainers do with teachers in training about emotional tmaaltedampetences is based primarily on-s@areness by th
teachers.

Moreover, the emotional and relational competences in the teaching / learning also serve to motivate the student bexmunseytgees throug
understanding.

According to the M.A. if the teachers really want to help students, they must train to understand theirtypes personality, also to metudeattheo learn.
a student does not feel understood by his/her teachers, he/she will almost never be interested in lbamingh@/relationship with the teacher, the tea
grasps what kind of thrust moves him/her to knowledge, the student will feel not only understood but only then he/sbéesliratognized.

The modality of knowing through action, repetition, irtita, experimentation prevails in the student who hasotor type personality. The modality g
knowing through the emotional bond, through the relationship with the other, prevails in the student whenhaisoaal type personality The modality of
knowing through hypotheticadeductive thought, through theory, reflection, prevails in the student whochgsitive type personality.

In our opinion, the educational relationship, especially in difficult moments, proceeds if the $aeleninderstoodlt is also true that when we tru
understand someoni,is because we function in the same way (no one can "see" beyond fiarself in the sense that we are essentially able to per
only what we are, so when we obsearmther, we only sehatis also in ourselves). The attraction between sinylpes personality is natural, becatisese
people can more easily share life experiences: the affinity comes from the fact that we share the same inner drivmamddtalisi@s of to feel, to thirand
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In social relationkips,the encounter between "homogeneous" (people who have theéygmpersonality) happens by choice and direct recognition, but i
not always be so in the teaching relationship: very often the studdiificulty is "heterogeneous”(different type personality), for this reagmteacher wil
have to make an effort of understanding since taking intount the type personality a way to find "the door of entry" and establish an emotional co
with the studentThe same behavior, the same thought, the same emotion, will have different importance and meanings defientiipg ohpersonality
The teacher who does not try to link particular aspects (a behavior, an emotion, a fantasy, an uneasiness) Speesarviltize personality of thaident
(general functioning typecan run the risk of seeing only theoretical meanings, maybe even correct, but most likely far from the reality ofdbalindiv

In didactic practiceit is important to identifyand conect the type of inner drive that moves the studgmw héshefeels, how hihethinks, how héshe
actgto thethings hésheexpresses, the things/Bke thinksand the things Hehe doesin order to givea new dimensiomo teaching procesgnriching t and
orienting it towards evolutionary outcomes.

This identification of this personality type should be used by the teachers not for diaostic purposes, butto increase personal and social awarengsg
activating relational modalities more functional to teaching and learning.

Motor -Instictive Peronality type:

The Motor-Instictive Peronality typés characterized bghe prevalence of the Motdnstictive system.

When the Mototinstictive system is dominant, it will impress the personality of the iddaliwho will develop a specific way of thinking, acting and feelin
The thinking and the feeling of the motostinctive personality typeare mainly linked to the physical body, they are characterized by a substg
associative and mechanical qualiThe associative thought is almost alwaysgenerated, by an organ of sense, which is very important for this systém:
Thinking is practical, it is immediate and automatic. "Instinctual motor thought and actions” seem to be one because sibteitopdistinguish what on
thinks and what acts in us when, for example, we grasp an object that is about to fall. This thought comes into aqli@sentttiene, when we have to U
the knowledge learned in different relational contexts in everlyigay
Feelingis linked to somatic sensations and instincts; based on movement and action, it is passionate and seems to depenad, ionlahgeimpression
conveyed by the body and the senses. The instinctual motor emotions are related to/énamgctnovement needs, therefore the bonds that are stru
under the impulse of this type of emotions, are of a prevalently "sensual" nature.

Theaction of the instinctual motor personality is immediate and imitative. In fact, many complex actioosrdguire the mediation of rational reasoning
most of them are learned by imitation.

The Motor-Instictive system pursues three fundamental purposes: survival, persistence and replication. Survival requires the need to sstarectaru
transformthe "external world". Persistence is the ability to replace all its components several times, keeping the basic sthecgysteh unchanged: it
linked to the identity of the individual that allows us to recognize and be recognized even aftémsanfieplication is the ability to produce replicas
themselves, identical or almost. An example of these abilities is found in the evolution of bacteria.

In addition to these goals, the subject with instinctual motor personality is driven by tlusgs: timitation, the impulse to adapt the world to oneself and s
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function.

The motorinstinctual system turns out to be isomorphic with the system of the peers, or this system of peers or peer groustmnaolatdg the moter
instinctivesystem.
The peer group plays an important role both in the process of socialization and in the reorganization and constructiew ofiehéty. The peer grouy
primarily stimulates the Moteinstictive system, allowing the individual to experiment with "actimg'a context of solidarity thasiuseful for expressin
himself/herselimore freely than his own family.

METHODOLOGY

1. Reading of the logbook by the teacher.

2. The Trainer introduces the motimstinctual personality type to the group of teachetsaiming, defines it theoretically, shows thgecific features and us
thehl ntrapsychi c syst e nable@ttacheddie)r sonal ity typeso

For a practicakxperiential study, the trainer will use cinematographic, literary and artistic cues togbettethe group of teachers to the understanding
identification of the personality type (Baldascini, 2002 pp76§ specifically motoinstinctive personality type.

The use of the arts is useful to stimulate "multiple intelligences" (spatial visualcal rhythmic, kinesthetic, linguistic, interpersonal, etc.) and to de
experiential and metaphorical training activities.

Drawing on worlds apparently far from school such as music, theater, cinema, literature, graphic arts and multimedrangéangaagesan be introduce
to make training more effective and engaging.

For example, participants are presented with melodies by authors with ainstitwtive personality type, in order to refine their listening, dialogue
recognition comptences. After this, a debriefing phase follows, in which the trainer asks the teachers to identify the characteristeysufnthlédy type
presented.
Music allows to: project an emotional resent and emotional resonances that otherwise would renpéonednescognize through listening styles; comb
logic and creative imagination; create positive emotional states in work groups and promote empathy.
Cinema is a representation of experiences, it is narration, it is myth, as well as being one ot tiaenities cultural productions for everyone. For the
reasons cinema becomes a valid language for guiding individuals on a training path. Choose and select short piecdapiédilto, develop the objecti
competence of the training intervention. @war three minutes, five at the most, is the ideal duration to maintain a good classroom rhythm. The guidir]
the trainer at the end of the film's vision will also be important. Through a debriefing phase, the trainer will have tioeipartigpants to reflect about th
characteristics of the personality type presented.

The use of cinema is very useful in the courses on relational competences. The language of cinema recalls the facuiygofRreagnting fragments
famous films can be eful for: reinforcing a concept; to animate participation; exemplify situations and proposed cases; facilitate memaoniziedicar)
exposure less boring.

Examples in the artistic field

In the field of Movie:

Good Will Huntinghttps://en.wikipedia.org/wiki/Good Will_Hunting he protagonist of the filnfWill Hunting) has a type of moteinstinctual personality
and the interpersonal systehat lives most is the paine
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In the pictorial field: one could think of Vincent Van Gogh, whose artistipression, more than the colorsor@ulsive rhythm of the brush strokes that
this particular case, often contributes to disturbing the landscapes that are portrayed.

In the music field (you can letlisten to notes, the songs of reflections and transport): you could think of Mozart; it is known, among other thingsisa
great genius, the natural ability to imitate any sound and to repeat by heart, immediately and without waiting for oy, r@fldrole work just heard. In ja
Charlie Parker, an emblematic example of improvisational genius. Again Miles Davis. In the Italian light music field:aZarmghésco Rossi.

In the literary field :Honoré De Balzac, creator of the idealistic novel ithanspired by common life in all its aspects. Then Alexandre Dumas.

In the philosophical field:

Ludwig Feuerbach: he develops his concept of Nature from the concreteness of things. In his philosophy, "integral hamaansicdnsidered as a unity
body and psyche, in which the body exerts a great influence on the psyche

This exercise aimed at finding emblematic examples ofkvelivn personalities, who have succeeded in excelling in some discipline expressing them;
the best way possible thugh their specific style, aims to facilitate the understanding of our reference grid and the identification of their style.

On the basis of the proposed stimulus, a reflection is activated within the group, which aims to identify the characeseticsat the theoretical level.
3. Concluding reflections

4. Another teacher offers to write the logbook of this second meeting and will upload it to the platform in the virtoahalass

Products: photos, videos, logbooks to upload in platform

Fifth meeting
fiThe Emotional personality type.
Date: in May (minimum 15 daysafter the fourth meeting)

CONTENTS

The Emotional personality type is characterized by the prevalence of the emotional system and the ability to percgivewitbatigs are. This Ippens
thanks to the fact that through the affective harmony, we can participate directly in the internal state of anothet:ifdieidua with him". The most use
term to indicate the possibility of affective attunement is "mirroring".

When the emotical system is dominant, it will impress the personality of the individual who will develop a specific way of thinkingaadtiegling.
Thinking is global, creative and emotionally colored. It operates synthetically; generally it enters into actiencipmaluction and when one has scient
insights; through "emotional thinking", we succeed in grasping the climate of a situation by arriving at conclusionstihahedéated by logicadeductive
reasoning. We can identify this form of thought amtexts in which, by intuition, we have the feeling of what is really happening.
Feelingpertains to living above all in function of the others with whom the relational bridges (feelings) have been establisheonsatitute the scaffoldin
of one's owrexistence. It is related to feelings and the search for a link. Hence the need to build and maintain the emotional duadstérate the life g
this style of personality.
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The acton, as that of the motanstinctive personality typas immediateput takes place on the wave of emotional "transport”, based on the emotiong
dramatic and theatrical. It is often a matter of the intuitive action necessary in all the contexts in which an affedteesmgguired.

Also in this case, as in thdotor-instinctive personality type, it is a very quick and intuitive feeling that has found in its family of origin its reagrpeiti
Intuition is a kind of immediate understanding of contents of any kind (Spinoza, Bergson). Intuition is conneet@wto f

The modality of knowing happens through the emotional bond, the artistic expression is dominated by the feeling. Tiwhithhéhm person who has a sty
of emotional functioning lives is that of the "present of the past" (nostalgic time).

Thefeeling of love, the ability to give and to exchange on a deep level with other people, have had, in any case, theithedairily of origin. But when i
comes to the emotional personality, these feelings seem to have marked the whole way théevayg: of knowing about this style seems to be basi
accomplished through the "emotional bond"; his way of life seems to depend on sympathy and antipathy; his religiousffatihiusiasm and enthusiag
(Therapeutic bonds, Baldascini, 2002 pp-48)

The emotional intrapsychic system according to M.A.l. it is isomorphic on the functional plane to the interpersonal ssist@rnanf the family. One of th
functions of the family is to teach the rules of social living; the other is to allowrtteenbers to experience an adequate emotional repertoire necess
their growth.

Thus, the isomorphic relationship between this system and the emotional one is evident@)p. 45

METHODOLOGY

1. Reading of the logbook by the teacher;

2. The Trainerintroduces themotionalpersonality type to the group of teachers in training, defines it theoretically, shows the specific features and
Al ntrapsychic systemableand personality typeso

For a practicakxperiential study, the trainer will ussnematographic, literary and artistic cues to better guide the group of teachers to the understar
identification of the personality type (Baldascini, 2002 pp75§ specificallyemotionalpersonality type.

The use of the arts is useful to stiate "multiple intelligences" (spatial visual, musical rhythmic, kinesthetic, linguistic, interpersonal, etc.) and to
experiential and metaphorical training activities.

Drawing on worlds apparently far from school such as music, theater, cineraube, graphic arts and multimedia, new training languemyede introduce
to make training more effective and engaging.

For example, participants are presented with melodies by authors with ainstitotive personality type, in order to refirigetr listening, dialogue an
recognition competences. After this, a debriefing phase follows, in which the trainer asks the teachers to identifyctbstbaraf the personality typ
presented.

Music allows to: project an emotional resent and ematioesonances that otherwise would remain unexplored; recognize through listening styles;
logic and creative imagination; create positive emotional states in work groups and promote empathy.

Cinema is a representation of experiences, it is nantatios myth, as well as being one of the most familiar cultural productions for everyone. Fo
reasons cinema becomes a valid language for guiding individuals on a training path. Choose and select short piecdapiédilto, @evelop the objecti
competence of the training intervention. Two or three minutes, five at the most, is the ideal duration to maintain asgoooh claythm. The guiding role
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the trainer at the end of the film's vision will also be important. Through a debriefing, phadrainer will have to invite the participants to reflect abou
characteristics of the personality type presented.

The use of cinema is very useful in the courses on relational competences. The language of cinema recalls the facuiygofPiraagnting fragments (
famous films can be useful for: reinforcing a concept; to animate participation; exemplify situations and proposed ititstesmiamorization; make @
exposure less boring.

Examples in the artistic field

In the field of Movie:

The Belier Familyhttps://en.wikipedia.org/wiki/La Famille_B%C3%A9liefhe protagonist has a type of emotional personality and the interpersonal
that lives most is the familiar one

In the pictorial field

Monet, Renoir and the other Impressionists where the shades of the colors dominate the whole canvas are the emblentataf éxp@tge

In the music field (you can make notes, the songs of reflections and transport):

Chopin Bellini whose production focuses on the theme of love in all its sentimental phenomenology embodied above all innpaieffiyfees. For jazz
Miles Davis: the music of Davis is energetically moving, arouses emotions and is constantly changiegitslpspcise identity. His romantic and melanch
vein is evident from his performances.

In the literary field (teachers can take turns reading parts of books, brought by the trainer):

Fedor Dostoevskij, has ruthlessly turned his gaze to his innefaastgs and those of the protagonists of his novels (Memories of the subsoil, Crir
Punishment, | Karamazov brothers). He turns his attention to the inner and emotional life contributing in a fundamenthevieaytt of the existential nove
theevents narrated do not come for social causes, but only for inner reasons.

Another writer is Hermann Hesse: it is the heart not the intellect that drives his production (Narciso and Boccadoro)

In the philosophical field: Rousseau and Bergson as represieetabf a current of thought sensitive to the most emotional and sentimental aspects o
experience. For example, the true reality is for Bergson, the perennial becoming of life that is continuous creatiompuiegd)j it is revealed to us onlyk
intuition, while intelligence (hence science) does not capture reality, breaking it into determinate and immobile ceefidpin|yufor practical purposes.
This exercise aimed at finding emblematic examples ofkvedivn personalities, who have sueded in excelling in some discipline expressing themselv
the best way possible through their specific style, aims to facilitate the understanding of our reference grid andithtadenitiheir style.

On the basis of the proposed stimulus, Eeo#ibn is activated within the group, which aims to identify the characteristics presented at the theoretical le
3. Concluding reflections

4. Another teacher offers to write the logbook of this second meeting and will upload it to the platformiritu&helassroom.

Products: photos, videos, logbooks to upload in platform
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Sixth meeting
fithe Cognitive personality type
Date: in June(minimum 15 daysatfter the fifth meeting)

The Cognitive personality type is characterized by the prevalertbe obgnitive system.

According to the M.A.l. model, the cognitive system is driven by the need to find a logical meaning to life events;hiedeay,af being and functioning
the Acognitive individual 0 i s ing. He#sheaaflects gnd analyzés every detnil befaré actang idtentibeatyucarnt de
minutely every event of his/her life because the main feature of cognitive style is the reflection. In this case thd bougiosaimed at knowing reality fir
from a theoretical point of view.

Cognitive system is based dhinking and includes different mental processpsrception of impression (sensation), construction of concepts, reas
comparison, affirmation, negation, construction of discourses, iim#gn, etc.

The Thinking is slow and is based on comparison, evaluation and explanation; it is generally used when comparing two theories, wihgragvaduma o
when explaining the solution to a scientific problem; moreover, it is essential ituatlans where it is necessary to reflect, as in solving new problems.
kind of thinking that understands the reahtyalytically and decomposes in different parts.

TheFeelingconcerns the emotions related to pleasure of theoretical knowledge,@sasure to understand a theory or the quality of a work of art.

The Action is slow andthoughtful; the actions of cognitive system is regulated and aimed to details. It is relevant in situations where #ais/ ieqesy
attention to individual meements, but it is not adequate when is important to act instinctively, as in competitive sports and in dangerous situations.
The cognitive intrapsychic system according to M.A.L. it is isomorphic on the functional plane to the interpersonall reyatonaf the AdultsThe adult
system is characterized and organized so as to stimulate competition efficiency, commitment, responsjielifgramaince

METHODOLOGY

1. Reading of the logbook by the teacher
2. The Trainer introduces the emotional persityaype to the group of teachers in training, defines it theoretically, shows théispeaiures and uses tf
Al ntrapsychic systemableand personality typeso
For a practicakxperiential study, the trainer will use cinematographic, literary aisti@aicues to better guide the group of teachers to the understandit
identification of the personality type (Baldascini, 2002 pp756§ specifically emotional personality type.
The use of the arts is useful to stimulate "multiple intelligencesdti@ visual, musical rhythmic, kinesthetic, linguistic, interpersonal, etc.) and to de
experiential and metaphorical training activities.

Drawing on worlds apparently far from school such as music, theater, cinema, literature, graphic artsrmedimuigw training languagean be introduce
to make training more effective and engaging.

For example, participants are presented with melodies by authors with ainstitttive personality type, in order to refine their listening, dialogue
reamgnition competences. After this, a debriefing phase follows, in which the trainer asks the teachers to identify thestbharattine personality typ
presented.
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Music allows to: project an emotional resent and emotional resonances that otherwiseewin unexplored; recognize through listening styles; com
logic and creative imagination; create positive emotional states in work groups and promote empathy.

Cinema is a representation of experiences, it is narration, it is myth, as well a®heiofthe most familiar cultural productions for everyone. For t
reasons cinema becomes a valid language for guiding individuals on a training path. Choose and select short piecdapiédilto, develop the objecti
competence of the trainingtervention. Two or three minutes, five at the most, is the ideal duration to maintain a good classroom rhythm. The lgwodi
the trainer at the end of the film's vision will also be important. Through a debriefing phase, the trainer will have tioeiparticipants to reflect about t
characteristics of the personality type presented.

The use of cinema is very useful in the courses on relational competences. The language of cinema recalls the faculiygofRneagnting fragments

famous fims can be useful for: reinforcing a concept; to animate participation; exemplify situations and proposed cases;naailddtion; make a|
exposure less boring.

About the relationship between cognitive style and creativity are proposed some exahmapular personalities, whose expressive production is delibe
studied, designed and aimed to communicate emotions thatsgyaction and imagination.

Examples in the artistic field

In the field of Movie:

The Hedgehog https://en.wikipedia.org/wiki/The Hedgehod he protagonist has a typeaugnitive personality and the interpersonal systidat lives mosi
is the adulbne

In the pictorial field:

Kandinsky (abstraction, search for di&taind rational rules);

In the musical field:

Bach (search of meticulous musical rules, inclination for absolute and abstractive);

In literature field:

Kafka (realism, detailed description, fAcold reasoningo);
In philosophical field:
Cartesio (pioneeroftai onal i sm, exi stence of thinking ficogito ergo sumo) .

Kant (criticism, rationalism)
This exercise aimed at finding emblematic examples ofkvelivn personalities, who have succeeded in excelling in some discipline expressing them;
the best way pogse through their specific style, aims to facilitate the understanding of our reference grid and the identificatiostgfetheir

On the basis of the proposed stimulus, a reflection is activated within the group, which aims to identify the chesgutesistited at the theoretical level.

3.Transfer to the computer roomkdministration RECQ (T2): Relational and Emotional Competences Questionnaire (RECQ) for teachergor all
teachers) administered to both teachers who participate in the R.E.C training

Explain to teachers the questionnaires:

a) RECQ FOR STUDENTS' VERSION (from 11 to 19 years ol}l, uploaded on the platform, which teachers will give to their students aged from 1]



https://en.wikipedia.org/wiki/The_Hedgehog
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(T2). It will be this opportunity for teachers and students tieceabout the topic in their classroom.

b) Instead, only for teachers with pupils aged from 3 to 10 years, will be explabwdational grids "well-being class group” REC(T2),that they will
have to fill in thus refining their observation skills. They not have to administer RECQ FOR STUDENTS'VERSION (from 11 to 19 years old).

4. Concluding reflections

5. Another teacher offers to write the logbook of this second meeting and will upload it to the platform in the virtoanslassr

Products: phots, videos, logbooks to upload in platform

Module Il (VII, VIII, IX and X meeting): "The teacher relationship and class group"
In september

Important! for those who have not yet done so in June:

a) The same guestionnaire RECQ (T1) there will be seda@uestion that them difference, must be administered in another moment also to the tea
don't participate in the training REC. The latter must be the same to whom the questionnaire was initially administeregi($crB&EC TEACHERS).

b) trainers remember to the teachers to administ&EJQ FOR STUDENTS'VERSION (from 11 to 19 yearses old),present on the platform, thatt
teachers will give to their students from 11 to 19 years (T2). It will be this opportunity for teachers and studdieict on the topic in the classroom

Introduction:

Any human group develops over timealective mindvhose unconscious part provides, according tavthel , the coexistence of three primary groughse
family group, the peer group and the adgibup) In some circumstances the pupils' class can activate one of these primary groups, which can

learning process.

In order to comply with his / her educational / training mandate, the teacher must be able to recognize these emotidsdiynamaeanng the necessal
skills to bring the students' class back to the working group condition. Recognizing the primary group that is actwvesdtieaiéacher to work in class w
the student, giving space and expression to these primary gamapgen return to the@orking group.

Primary groups: Family, Peers, Adults (one for each meeting)
The activation and mobility between these three groups is not regressive, but evolutionary: the teacher must be @nlé &xipess all 3 internal gups and
create the work group without blocking in one of them, containing and giving expression to these groups, using speddlogrethacluding the gam
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What is often underestimated is the formative aspect that the game has for the subgoisgnfor his awareness of himself and the world.

The group, in fact, is sufficiently flexible to function now as a friendly system, now as a family and now as a systemngfuheadults, and helping eac
component to experience the old difficulteasd eventually "overcome” them.

The main objective is not to provide only theoretical information, but above all a working methodology from which to denkm@ methodology fromn
which to derive a valuable tool for analyzing the context in which tnehtr is operating (Baldascini et. al, 1985)

Seventh meeting: "Let's meet each other, playing"

CONTENTS
Resume some contents of the first part of the course and activate a reflection on what emerged in the first partAddbpttdpubts, pushes deepen.

METHODOLOGY

1. Reading the logbook from the last meeting before the summer break;Let's recap the styles (after the summer brea&k stoneesomcepts from th
previous part).

Each teacher forms his own identity card, according to a sharemiectie trainers will bring in the classroom the identity cards to be filled out:

The identity card of the teacher R.E.C, according to M.A.I:

First name:

Surname:

To think:

Feel:

Act:

Internal thrust (doing, ties, knowledge):
Time lived:

Most inhabited interpersonal world:
Particular signs as a teacher:
Resources:

Critical issues:

This identity card game can also be used in the classroom to get to know each other better (special signs, favoritp suld@ting your own portra
instead of the phot

2. In turn one tells what has been written, letting others ask what intrigues them or listen to the story that one makegabmption of one's own image
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the context in which it is found. This also allows us to work onlseivledge and on mizontal relationships among colleagues, allowing greater knowled

3. Also, to cement cooperation and horizontal exchange in the peer / adult / colleagues system and to stimulatertstnotatdrsystem (through the use
the body), as well as themotional and cognitive system, the game is proposed "intertwined." There are several variations of the game (you oae off
the two according to the materials at your disposal), with background music:

a) the group of teachers, using ropes, intevwith each other and then-oadinate with each other untie. Then the same exercise is performed using
This indicates the difference between flexible systems (the ropes) that allow a more fluid, flexible and rigid systemagicodtide clubs)with more limited
and limited movements.

Or more simply:

b) the group of teachers is intertwined holding hands and without detaching them, agreeing above and / or below stepsenitbeth of the group
dissolve the "node".

4. Reflections in a cite on lived experience.

5.The trainer informs the teachers that an online training activity will be inserted, the first case study will be indbeeditoral class of REC website, whi
as a sort of virtual "homework" the teachers will have to readcamment individually, making their own reflection and sharing its problem solving sti
with respect to the situation that is virtually proposed. The trainers of each partner can create their own case stodwp, takécinto account the necess
sociccultural differences, or take into account the case studies that will be shared by partner partners Slovenia and Italy

6. Another teacher offers to write the logbook of this second meeting and upload it to the platform in the virtual classroom.

Praducts: photosyideos the video of interweaving game, which will be shared by the trainers in the international forum, giving the possibility of a
exchange between teacherslogbooks

Eighth Meeting: The class group as a peer system
In September

CONTENTS

1. The '§roup as a peer systeth the motorinstinctual system and the socialization activities.

The class group can also offer the possibility to find other models of identification with respect to the family matrixpmeaimple, it works as a épr
group" it can allow its members to mirror themselves and to activate common resonances that allow to share the expiaaenc®@mthis register it plays
significant role in the socialization process, providing a supportive context of suppocognitive validation that helps each component to cope wit
desired changes. The group supports the individual by providing a specific language and a systemiofwailtieso recognize each other to form their o
identity. The motoifinstinctual system represents the experiential structure most urged by the group both when it consists of two elements sucbles
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and when it consists of few elements, and when it is a real mass. The group in fact stimulates the instinct and itoitebyt@etivating the need of th
subject to complete in the couple, to integrate into the small group and feel part of a great mass. In each individuadlizedrgroup is present that can
activated by the real group. The particular internaltieal structure (motemstinctual system) pushes the subject to be part of the whole, to belong
collectivity and to act in unison to maintain the union union within specific boundaries. During the growth, this relaii@rak plays a fundamahtrole
above all in the process of socialization. For example, the adolescent separates from the family progressively centanishgnoi@ ¢he relational system
peers that provides him the opportunity to experience social roles different fronutthealiswing him to try his hand at emerging tasks. It is precisely it
group laboratory that the necessary changes find the right support. He will have to face the psychic and physical thédges ever more solid an
differentiated identity. fie group, through a natural process of encouraging interdependence, facilitates the relationship of solidarity anddosk.allbiss
the different subjectivities to "get lost" but also "find themselves". In fact, interdependence is at the roogahfldive and the experience of losing ones
and finding oneself are the indispensable moments for accepting and respecting oneself and others. Losing makes s deyoenveéence and the ability
recognize the importance of the other person gedd on [6]; instead, finding oneself announces the ability to be alone without feeling alone, in w
other is present as something else to be respected [7].

When the group as an equal is absolutized by acting in a present, aesthetically pdifiechaeas selfconfirmed without reference to other cogniti
possibilities. Space and time are absolutized in the experience of the eternal present of the encounter and neithtgiathefbstpast nor the projections
the future can enter intelativize this magical reality.

Even the "peer group” can be identified with some particular parameters: in these cases the thought inheres the coiscratendiking decisively converg
in the here and now of the interaction each possibility derifrmmg worlds external to this dimension. The most used time is the present and the int¢
tends to be repetitive and imitative. The context is inclined to generate passionate moments and fusion experiences, Senagitagon, which manifes
itself mainly through the excited speech of its members, the verbal overlap and the tevsdalocommunication, has no triggering moment. In this kin
group, in fact, in some particular moments, a threat of imminent catastrophic event seems ® dienultaneity with which the different members f
themselves disconnected from interacting suggests subliminal signals felt in unison as dangerous for the life of tinésgrelapomial universe can pass if
the other two ("family group” and "grougd adults”) and it is not always clear how the context changes even when trying to recover events by reconst
successive moments, the experience it has generated the passage. Naturally, due to the principle of the synchromyrefatiedhrmiverses, the passa
does not mean that the first relational world vanishes into nothingness: it only happens

METHODOLOGY
1. The trainer before this meeting, inserts in the virtual class of the platform, a case study, so that each teacheanchprozéde indiidually their own
reflection abouthe case, which will be shared virtually with the others.

2. The Trainer presents the primary group of peers to the teachers, defining it on a theoretical level with its characteristics.

3. Trainers cay a case study / analysis (case study / analysis will also be provided by Parthenope and Slovenia partners and \aidoe tiptoplatform a
an online activitym their own language). Cases cobklread by highlighting the activation of one of thesimary groups (especially in this meeting we




TRAINING R.E.C GUIDELINES

refer to the primary peer group). This case is put on stage through a role playing, during which the teachers will wenumarstuhere will be a teach
involved in the management of the class @h@up chooses or the teacher offers), showing some ways of problem solving of the situation (learning in s
Role playing is a methodology, which through the play of "as if" proves to be an effective pedagogical strategy for dpenelgvelf gesiral and
interpersonal skills.

4. Phase of reflection and discussion of what emerged in the role playing. The teachers through the comparison andilkiadvatifgehe dominant primary
group, the pupil who activated this group and how to contairegpress this group, in order to give expression to this group and creating the working
together with all the students in the classroom.

For the teacher / student How did | feel about doing that autumf®at did | observe with respect to the situatibat was taking place? What strategies I
| noticed that were put in place by the teacher? What would | do as a teacher and why?

For the teacher: how did | feel in that particular ditrg? Why did | act like that? ¢ did | try to overcome that impses and activate the working grou
Contain and help the class group to express these dynamics.

Some strategies that the trainer shares in the reflections: The teacher has to express the emotional world and ntusiskorgdor iexample the child wh
activated that group: how do you feel? What do you think? And then turning to the class group and asking: how do yai deeyowtthink? In particula
the game can be a facilitating methodology in this sense. In fact, this methodology can trédvesfayniext in a creative way to achieve evolutionary purp
All this is possible only if the teacher asks for consent to the class to switch from one relational mode to anothdroySomaewe want to talk about Manzor
How about? Can you do it? "

5. Reflections in a circle on lived experience.

6. The trainer informs the teachers that an online training activity will be inserted, the second case study will be inbertéduwal class of REC websit
which as a sort of virtual "homework" theatders will have to read and comment individually, making their own reflection and sharing its problem
strategy with respect to the situation that is virtually proposed. The trainers of each partner can create their owly, cab&lstoan takento account the
necessary socioultural differences, or take into account the case studies that will be shared by partner Slovenia and Italy

7. Another teacher offers torite the logbook of thisneeting and upload it to the platform in the virtual dlassn.

Products: photos, videgegbookgvideo of the experience of role playing and simulation put in place, which can become training material and resear
we press REC on our video camera _and enjoy! Video that will be shared in__the international _ forun
when inserting the video, it will be the trainer's responsibility to make a small description of the experience in English iake teachers of different
countries understand.
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Ninth meeting: The class group as a family
In October

CONTENTS
The primary family group (theoretical aspects):

The "group as a family": the emotional system and the metaphorical activity. The class group, when it acquires the ‘Seaflil@tamily of origin, car
allow its members to see in the other components simdantith their family providing, in this way, to each one an opportunity to correct their emd
repertoire. According to this hypothesis, during the growth, the individual assumes this repertoire within particulaatonfgi relationship with thiamily

of origin. The configurations are: "vavis", "from the shoulders”, "from top to bottom", "on the sides" and finally "from the bottom to the top". Wit
parents a child can once be engaged in a ‘¥faface" combat (vis-vis configuration) another time he can hear them as friends (on the side), anot
persecutors (behind him) , yet another as "mythical parents" (above), and finally as its roots (on the floors belowjese ldfenfigurations should all

crossed, because each aeiches the personality of a series of emotional polarities. Sometimes, however, it happens that one of them stiffenes
subjects that live the family only "behind" or only "up" or only on the sides and so on with possible psychopathologioaksoutc

We will try to repropose a constellation of positions that coincide with one's own internal family that the group can stage spontanéously thedeques
of one of its members. In fact, the group can carry out the 8amBons as thecontrol, care, processing and pushingamily. It is in beingcared for by the
family that the individual finds support and strength to venture into the task of individuation which makes the cyctelité aneique experience and, at

same time, coheremtith one's pastThe processing function on the other hand, allows us to decode what happens inside ourselves and in the outs
with its values, its myths and its prejudices. The thurtttion, to push, is carried out through the game of attachinagrd separation. As well as the family, {
group too, thanks to this function, will push its members into ever expanding experiential, physical and emotional spigeshdtontrol function

modulates the exchanges of the family both within itsael & the external world, thus distributing the burden of existential anxieties implicit i
evolutionary process of each one.

For all other configurations the reasoning is similar; take the side: we said that it can be very useful to stimulligtbeffessdship essential to the functi
of processing, but it is easily understandable that, if this configuration becomes rigid, can lead the subject to ésfues sifymiess in comparison with {
world external. These are the cases in whictahely replaces the other relational universes and does not allow for example friendships in the peer w
same applies to the configurations above and below: in the first one the family plays above all the function of caseniialkfer a sybct to gain a sense

security but if this configuration of relationship is absolute it could only support feelings -pitgelfThe last configuration, that of the roots, is linked to
push function that is the most difficult to cross becauseegypposes in a certain sense the "death" of the parents, even if not necessarily of physic
When this operation fails, and the subject does not accept the loss of the continued support of his parents, he cAnratesiohgeparation anxietythv
depressions and other forms of psychopathology. Undoubtedly, the group tends to respond to the appeals of its membgrealitientiklp. Selpity, the
part recited innumerable times, the complaint repeated to require the understanding chativetace the group to assume the "appearance” of a-fznoily
and this is the moment of intervention in which the subject becomes aware of the bonds that harness him.

The "family group” can be identified through some particular parameters: for exdingpiapst used time is the past which also represents the time of (
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and nostalgia (return pain). The context is greatly influenced by feelings and language depends above all on the extestiohtdestcomponents. The laf
has considerable influnce, especially when expressed by a leading subject. In such circumstances, if this type of group remains for aheng isntee tisk
that the influence becomes systematic and is taken as an institution with possible blocks of evolutionally potentia

METHODOLOGY

1. The Trainer presents the primary group of the family to the teachers, defining it on a theoretical level with itsistiegacte

2. Trainers carry a case study / analysis (also provided by the partner Parthenope and Slovenibghgilealied on the platform as an online activity in t
own language) in which it is possible to highlight the activation of one of these primary groups (especially in thiswileedfagto the primary group of th
family). This situation is putmstage through eole playing during which the teachers will become students and there will be a teacher in the manag
the class, showing some ways of problem solving of the situation (learning in situBtda)playingis a methodology, whichhtough the play of how a
effective pedagogical strategy is revealed for the development of gestural and interpersonal skills.

3. Phase of reflection and discussion of what emerged in the role playing. The teachers through the comparison andiéxdbatfyetive dominant primar
group, the pupil who activated this group and how to contain and express this group, in order to give expression o dnid greating the working groy
together with all the students in the classroom.

For the teacher /student: How did | feel about doing #t studen®? What did | observe with respect to the situation that was taking place? What strateg
| noticed that were put in place by the teacher? What would | do as a teacher and why?

For the teacher: How did | feel in that particular situeon? Why did | act like that? ¢ did | try to overcome that impasse and activate the working gr
Contain and help the class group to express these dynamics.

Some strategies that the trainer shares in the reflectiongeableer has to express the emotional world and must contain it, asking for example the ¢
activated that group: how do you feel? What do you think? And then turning to the class group and asking: how do yei deeyowtthink? In particula
the game can be a facilitating methodology in this sense. In fact, this methodology can transform the context in a greatichiese evolutionary purpose
All this is possible only if the teacher asks for consent to the class to switch from oie@aélabde to another: "So we boys now want to talk about Man:
How about? Can you do it? "

4. Reflections in a circle on lived experience.

5. The trainer informs the teachers that an online training activity will be inserted, the second casdldiedpserted on the virtual class of REC webs
which as a sort of virtual "homework" the teachers will have to read and comment individually, making their own refldcsiariag its problem solvin
strategy with respect to the situation thatisually proposed. The trainers of each partner can create their own case study, which can take into ag
necessary socioultural differences, or take into account the case studies that will be shared by partner Slovenia and ltaly

6. Another teacér offers to write the logbook of this meeting and upload it to the platform in the virtual classroom.
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Products: photos, videoslogbooks (video of the experience of role playing and simulation put in_place, which can become training material a
reseach, we press REC on our video camera and enjoy! Video that will be shared in the international forun
when inserting the video, it will be the trainer's responsibility to make a small description of the experience in English toake teachers of different
countries understand).

Tenth meeting: The class group as an adult group
In November

CONTENTS
The "group as an adult systemthe cognitive system and the symbolopoietic activity. When the group provides opportunities for functioning as a
relational system" it can allow to reexamine the symbolic universe of its components, helping them to think more creativebjirgrobi¢ms.
The understanding of the symbolic register can offer the possibility to reopen the design spalt@vatict futureto be conceived beyond the repetit
compulsion of the symptom. The group, as a relational universe of adults, can also recall the individual to construetivi@rcdmphe care of others an
above all, to the assumption of their responsibilitigseaking of this relational universe we must also consider what it often evokes at the level of the ¢
imagination as, for example, the myth of success, the myth of money, the myth of independence and so on.
The relational universe of adults baglg stimulates competition, efficiency, responsibility, planning, rationality pretisely becaus®r these characteristic
is isomorphically connected to the cognitive system. The adult instance can be said to be represented by the aduitrsuhjectdive subject interacts in t
course of his life (teachers, family friends, sports coaches, relatives and so on).
The parents themselves, of course, fulfill, in parttunctionsof the adults system. One of these functiohsuws to offer a model to which to direct growth:
push forward in the direction of the "adult state of mindiisTideal state is characterized by intentionality (setting goals and working to achieve the
individual responsibility. The possibility of confrontation with the adult world allows to assume fundamental resposshiiit@emmitments to continueet
evolutionary project. When in the group emerges the scenario of the adult world, the gramigetyecommits its resources in&ymbolopoietic activityand
of abstractionThe commitment to understanding the symbol facilitates the development of the cognitive system.
The ability to design take place in the future, in a time that is not yet and, therefore, arises in the uncertaintpériiregtibat only the ability to sybolize,
through the search for intelligible links, allows to assume.
The uncertainty of what will actually happen generates an undeniable sense of anguish sustained by emptiness foroivigat, ithatronly the capacity |
symbolize can bridge withs links of meaning launched as a bridge over the abyss of the unknown.
The possibility to anticipate the possible occurrence is part of this way of knowing and its development is marked llay pastsuthat generally expre
themselves as a depressimoment to be filled through the search for links that give meaning to existence.
This process is part of the growth and the adults becoming it is the necessary reward of the notable work for the tbaraipitjtgf
The possibility to anticipate ¢hexperience with the symbolic project allows to submit the our same life to the tomorrow, thing is as necessary mut
the ability to create the new without getting lost in the unknown.
The new possibilities of the human kind born really héne: new scientific, philosophical and artistic formulations are discoveries that come frg
unknown to which draws on the symbol through its relational bridges.



http://context.reverso.net/traduzione/inglese-italiano/to+system+functions
http://context.reverso.net/traduzione/inglese-italiano/is+how+to
http://context.reverso.net/traduzione/inglese-italiano/entirety

TRAINING R.E.C GUIDELINES

But the group can also select this reality gruppale in particularly surplus way oméneirndispensable relational universes ("peer group” and “family gro
such to ensnare in its thick mesh the way to be together and to participate in the complex life of group.
When the group as entity it hangs in this specific relational waddjoing becomes exclusively abstract , oriented to the understanding of maximum s
of the general qguestions. |t can also funct i on dattivopodsigilitiess an " adu
If in the group he adult side extends to exceed it is necessary to reactivate the other relational universes allowing its membersetqévieribe of the
fusional dependency proper of the "the peers' group” and the experience of parenting power of the "grouf izgrigyrealizable thanks to that particu
evolutionary relationship that allows the passage from there and then of one of the possible groups of dependenceatalthevwefethe membership to t
class group.

Methodology
1. The Trainer presesithe primary group of adults to teachers, defining it to theoretical level with its characteristics.

2. Trainers carry a case study / analysis (the cases study/ analysis will also be provided by Parthenope and Slovem@iadpatthbe uploaded on el
platform as an online activity in their own language) in which it is possible to highlight the activation of one of thasg gnoups (in particolar way in th
meeting will make referenc® the primary group of adults). This situation is put onestdgough a role playing, during which the teachers will bec
students and there will be a teacher in the management of the class, showing some ways of problem solving of theariatgan gituation).

The role is a methodology, that is, throubh play of the exercise of an effective pedagogical strategy and the development of gestural and interperso

3. Phase of reflection and discussion than emerged in the role playing. The teachers, thought the comparison &adgéhe @xtindividualize the
dominant primary group, the student that has activated such group and the ways to contain and express such grotpgiue @xigression to this groy
and to create the working group together with all the students inassabm.

For the teacher/studentHow did | feel about doing that student? What did | see with respect to the situation that was taking place? Which heixegdy(
noticed that have been put in place by the teacher? What would | do as a teachegr?and wh
For the teacher:How did | feel in that particular situation? Why did | act like that? How did | try to overcome that impasse and actwatkitigegroup? Ta
contain and to help the class group to express these dynamic.
Some strategies that the trairshares in the reflectionsthe teacher must make express the emotional world and must contain it, asking for exd
student who has activated that group: how do you feel yourself? What do you think? And then turning to the class gtang:ahdvasio you feel, what d
you think?

In particular, the game can be a facilitating methodology in this sense.

In fact, this methodology can transform the context in a creative way to achieve evolutionary purposes.

All this is possible only if the teaeh asks for consent to the class to switch from one relational mode to another: "Then boys we now want to {
Manzoni? What do you say of it? Can you do it?
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4. Reflections in circle on the lived experience.
5. Another teacher offers to write tlogbook of this second meeting and upload it to the platform in the virtual classroom.

Products: photos, videoslogbookgvideo of the experience of role playing and simulation put in_place, which can become training material a
research, we press REC m our video camera and enjoy! Video that will be shared in the international forum
when inserting the video, it will be the trainer's responsibility to make a small description of the experience in English toake teachers of different
countries understand).

Eleventh meeting: Evaluation of the educational route
In November

CONTENTS

1.The trainer explores with the teachers the objectives reached with the training: what has changed before and aftdfr fiveadders managed to ap
what they larned Points of strength and weakness of the educational route.

METHODOLOGY

1. Game "to exchange impressions on how much experimented aabmrated in group™ The group forms a circle. One after the other each
components goes to the center andregses his opinion or his evaluation around the last activity performed. The others react to this extern
approaching (in case of agreement) or moving away from it (if in disagreement). The select distance expresses thewngetstineyrareof accord
or in disagreement with how much affirmed by the companion. Who doesn't know what to do, stays to his place and tingetiseéskimeicompanio
that is found to the center. These it observes the disposition taken by the companions. Tégtamaib ithe initial position in circle and anoth
component can now go to the center and to express his opinion

2. The trainer communicates to the teachers that in the last meeting each must prepare a restitution to thetgtbegranter (poetriesjideos, songs
sketches, cartoons..) in comparison to the lived experiefise. the trainer prepare a restitution to his/her group (for example he/she
return the book of loogbooksollecting them all, with some photosgiving a copy to the s¢hool

3. The trainer remembets the teachers to administerRECQ FOR STUDENTS'VERSION (from 11 to 19 yearses old),present on the platforn
that the teachers will give to thestudents from 11 to 19 years (T& will be this opportunity for teachers antlidents to reflect on the topic in t
classroom.
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4. The trainer dono6ét forget to administrate the questionnaires (T

Products: photos, videgsgbooks

Twelfth meeting: We return emotions in relationships
In December

CONTENTS
Evaluation of the educational route
Final survey of the RECQ questionnaire for teachers and Obervational grids

METHODOLOGY
1. Turns every teacher introduces own restitution to the group and to the trainer, placing himself at the centeclef tithe ci

2. Staying to the center of the circle every member of the group returns own impression matured by the knowledge inside {hmepamitive) on th
teacher and introduced own restitution and so on for all the teachers;

3. The teachers move the computer room

Administration:

a) RECQ (T3):Relational and Emotional Competences Questionnaire (RECQ) for teachers (for all teachetfle questionnaire will be administer
to the teachers who will participate to training R.E.C.

b) The same questionnaiRECQ (T2) there will be a closed question that them difference, must be administered in another moment also tost
that don't participate in the training REC. The latter must be the same to whom the questionnaire was initially adreénestered(NOGREC
TEACHERS).

c) Instead, for teachers with students aged 3 to 10 years, the observation grid of the class group (on the platform)laiticde@x@rvational grids
Afwebleli ng class group 0 REC only t e ateachersthemseivées hwill lpaveda fill ia thetastloemobS8ervatior
skills (T3).They will not have to administdECQ FOR STUDENTS'VERSION(from 11 to 19 years old).

d) Training customer satisfaction for teachersthe questionnaire will be administered te teachers who will participate to training R.E.C.
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FINAL CONFERENCE AND DELIVERY OF CERTIFICATES OF PARTECIPATION (FEBRUARY -MARCH 2019)

In each school there will be a final event during which the REC teachers talk about their experience tdeztbeesavho have not participated and pre

their refunds in plenary. On this occasion the certificates of participation will be delivered.
The events will be filmed in live streaming or postponed and sent to the REC platform. The purpose is toatiéssieenproducts to a greater numbe

participants. CLOSE OF WORK

Products: photos, videos, logbooks
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IsttutoCo mprensi vo AGi ovanni XXIlII11 Aliottad in Naples
Trainer:Davide Sorrentino

ObserverSamantha Bellini
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ASharing experiences serves to build relationghips
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oTheory, practice and play
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fiThe Simulated
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fiThe work done in groups expressed through metaphors
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Istituto Comprensivo Stataf@manzio Ranucci Alfieri in Marano, Naples

Trainer: Annalisa Solone and Francesca Merricone

fA network of ties AON te trail ofsignificantteachings

fildentity cara



